‘THE SEVEN AGES OF MAN’ 

(2014-2015)
Dispensa per Lingua Inglese in L3 (5 CFU)
                                  All the world's a stage,

  And all the men and women merely players:

  They have their exits and their entrances;

  And one man in his time plays many parts,

  His acts being Seven Ages.  

                                                     At first The Infant,
  Mewling and puking in the nurse's arms.

  And then the whining School-boy, with his satchel,

  And shining morning face, creeping like snail

  Unwillingly to school.    

                                                    And then The Lover
  Sighing like furnace, with a woeful ballad

  Made to his mistress' eyebrow.

                                                     Then a Soldier,
  Full of strange oaths, and bearded like the pard,

  Jealous in honour, sudden and quick in quarrel,

  Seeking the bubble reputation

  Even in the cannon's mouth.  

                                                  And then The Justice,
  In fair round belly with good capon lin'd,

  With eyes severe, and beard of formal cut,

  Full of wise saws and modern instances;

  And so he plays his part.   

                                                 The sixth age shifts

  Into the lean and slipper'd Pantaloon,

  With spectacles on nose and pouch on side,

  His youthful hose well sav'd a world too wide

  For his shrunk shank; and his big manly voice,

  Turning again toward childish treble, pipes

  And whistles in his sound. 

                                                 Last scene of all,

  That ends this strange eventful history,

  Is second childishness and mere oblivion,

               Sans teeth, sans eyes, sans taste, sans everything
William Shakespeare from:  As You Like It, II.vii.139-166 (Jaques) 
INDEX:

Part 1: The Cradle

1. Crying Behaviour and its Impact on Psychosocial Child Development  

2. Bonding in Other Cultures   

3. Brain Development

Translation Practice x 4
Part 2: The School-boy

4. The First Day of School
5. Language Acquisition
6.  Parents or peers are more important in development?

Practice Translations  x 5
Part 3: The Lover

7. Falling in Love

8. Copycat Suicides

Translation Practice  x 4
Part 4: The Soldier

9. Aggression

10. Demonstrating the Power of Social Situations via a Simulated Prison Experiment
11. Violent video games

Translation Practice  x 3
Part 5: The Justice

12 Increasing Accuracy of Eye-Witness Testimony

13. Conflict in Industry 
14. The big 5 in Business

Translation Practice  x 3
Part 6: Pantaloon

15. Shattering the Myths of Old Age

16. The Grandmother hypothesis


17. The honeymoon is over 

Translation Practice x 3
Part 7: The Last Scene

18. What place is this?
19. Alzheimer's 'a second childhood' 

Translation Practice  x 5
Tables

1. Psychological Disorders
2. Child Development
3. Language Development

4. Table of Emotions
 The Classics
1, Just how egocentric is the world of child? (Piaget)
2, An Overview of Freud's System

3,  Cognitive Maps (Tolman’s Mice)
4. Conditioning (Baby Albert)
The Cradle







At first the infant,






Mewling and puking in the nurse's arms.
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1. Crying Behaviour and its Impact on Psychosocial Child Development

  All infants cry and all cry for a reason. Indeed, the attributions applied to early infant crying range from pain to anger to boredom. In the first months of life, crying is particularly salient as infants have relatively few effective methods of communicating their needs and states. Developmentally, crying in early infancy is distinguished by its temporal qualities. Several studies have demonstrated that infants typically show an increase in their crying across the first three months, with a peak at around six to eight weeks of age. Importantly, crying decreases significantly around three to four months of age, coinciding with important developmental changes in affect, non-negative vocalizations and motor behaviour. As crying is considered a normal communicative signal, developmental outcomes for children who cry within the normal range are not of concern. However, some infants exceed the typical pattern of crying, such as those who cry long, hard and inconsolably during the first three months or those who fuss frequently beyond three to four months of age. It is these infants who are often believed to be "at risk" for developmental problems. 

Aside from clear and diagnosable medical conditions, parents' primary complaint to clinicians during the infancy period is that of excessive fussing and crying, that cannot be soothed or tolerated. There are, however, important distinctions to be made about crying in infancy: (a) Crying in early infancy increases over the first two months of life and then decreases thereafter. Thus, excessive crying may be misattributed if the developmental course of crying is not understood; (b) Crying in excess of the normative rate during the first three months of life is categorized as colic. Colic is a transient condition that ends around the third to fourth month of an infant's life and appears to have few consequences for the child; (c) Crying and/or fussing frequently is a characteristic of difficult temperament but can be distinguished from colic in several ways; colic is not a stabile phenomenon and it manifests itself as intense crying bouts of long duration, whereas difficult temperament is stable and is characterized by frequent bouts of fussiness. Finally, because of the persistence of difficult temperament more negative outcomes are likely, particularly if the parental environment is non-supportive. It appears that difficult temperament may tax parents, leading to stressful interactions and negative perceptions. Clinicians receiving complaints of excessive crying and fussing in infants should be aware of these distinctions and use appropriate measures to validate parental assessments. 

Adapted from: CYNTHIA A. STIFTER, PhD Crying Behaviour and its Impact on Psychosocial Child Development Encyclopedia on Early Childhood Development, (Published online April 4, 2005)

http://www.excellence-earlychildhood.ca/documents/StifterANGxp.pdf
2. Bonding in Other Cultures   

  
In western society, we tend to take many characteristics of the bonding process for granted. But in many other, non-western, cultures bonding is indeed a natural process: mainly in communities that remain close-knit with the extended family intact. 

In such cultures, parenting is not as exclusive as it is in western societies. We tend to think of our children almost as possessions, and consider leaving them in the care of others an unfortunate necessity at best. But in small villages or poor inner-city areas, families live very near one another; or even share living units. Children are seen as the responsibility of all adults, and often "share" mothers. Child abuse is extremely rare in such situations, because there are many people involved in the daily care of a child, and one of them can take over and provide the primary bond if the child's mother cannot; multiple bonds are readily available, too. In Jamaica, for example, few children live in orphanages because an aunt, grandmother, sister or even a neighbour is nearly always available if the mother dies or proves to be an unfit parent.


Working patterns in such communities also tend to promote bonding. Indian and African mothers, who work in the fields, spend all day with their babies carried in saris, or swathed in cloth and straddled on a hip. This means that the baby is in constant contact the mother, sharing her daily experience and interacting with others. 

The other side of the coin

  In some cultures, though, the concept of baby bonding would be thought a complete irrelevancy, if, indeed, it was known at all. Generally, these cultures are poor, primitive and unsuccessful. An extreme example comes from a small tribe in Northern Uganda, called the lk. Leading a harsh, impoverished life, the Ik are barely capable of sustaining themselves. Under these conditions, the parent-child bond we consider natural does not develop. Children are turned out of the house to fend for themselves at the age of three, and the death of a child is a relief to the Ik:  there is one less person competing for scarce resources. 

   
A slightly less rigorous approach is shown in isolated Indian villages in Guatemala, where mothers keep their babies with them at all times, but rarely talk to them or play. There’s very little interaction between mother and child during the first year or so of life -the belief is that babies are weak and will get sick easily, so they are kept indoors and not allowed to crawl.  By the time they are one these children are usually fearful, quiet and inactive. There are no long-term physical effects, but insufficient work has been done to assess the emotional effects of this treatment. 

    
However, there is some historical evidence that a lack of attention to bonding within a culture can be detrimental. An experiment was conducted in Oneida, America, in the mid-1800s: members of the Oneida Community believed in community living and what was then called ‘free love' - a 19th-century euphemism for open sexual promiscuity. Members of the community were expected to belong to each other equally, and partnerships such as marriage were frowned on because they were considered too exclusive. Children also belonged to the community, and a baby's parents were only allowed to live together for a short time before and after the birth. A baby was cared for full-time by its mother for the first nine months, and at night only for the next nine months. At 18 months children were sent to live with the other children of the community, with whom they were forbidden to form attachments, and any mother whose child seemed attached to her was publicly and formally criticized. Not unexpectedly, one visitor to the community reported that although the children were well cared for, they also seemed to be "subdued and desolate". 

Even in more modem, industrialized cultures, conceptions of bonding often differ from our own. In Stalinist Russia, for example, the value of birth bonding was completely disregarded. Babies were taken from their mothers immediately after birth and kept in nurseries because it was believed that a mother would be likely to infect her baby if allowed to handle it too much. Babies were always fed by the clock, so the first, most natural cue-response pattern between mother and baby was eliminated - the idea was that a baby fed on demand would grow up to be undisciplined, and, therefore, a source of potential danger to the state. 

from: Moore, Stephen, Sociology for AS level, Collins, 2001.

3. Brain Development

Brain development, or learning, is actually the process of creating, strengthening, and discarding connections among the neurons; these connections are called synapses. Synapses organize the brain by forming neuronal pathways that connect the parts of the brain governing everything we do-from breathing and sleeping to thinking and feeling. This is the essence of post-natal development, because at birth, very few synapses have been formed. The synapses present at birth are primarily those that govern our bodily functions such as heart rate, breathing, eating, and sleeping. Almost all other functions are developed as babies grow up into children and adults (Shore, 1997).

The development of synapses occurs at an astounding rate during children's early years. By the time children are 3, their brains have approximately 1,000 trillion synapses, many more than they will ever need. Some of these synapses are strengthened and remain intact, but many are discarded. By the time children have reached adolescence, about half of their synapses have been discarded, leaving about 500 trillion, the number they will have for most of the rest of their lives (Shore, 1997).http://nccanch.acf.hhs.gov/pubs/focus/earlybrain/
Translation Practice

1. From their earliest days, children have at least two kinds of experi​ences with language: They hear people talking directly to them and they overhear people talking to others. Apparently, at a very early age, children can tell the difference between infant- and adult-directed speech. Speech directed to young children typically tends to be slower, higher in pitch, and more exaggerated. These characteristics have the effect of making the speech more attention-getting. Speech of this sort probably aids learning. It is very likely easier for children to recognize sounds they have heard before, and to follow the patterns of phrases in speech that has been slowed and exaggerated.

2. Babies and small children love playing with language. Before they can produce actual words, they will spend long periods of time repeating the same sounds apparently just for fun. Children who can only say very few words will use them to sing themselves to sleep. Playing with sounds and words in this way seems to be a completely spontaneous activity in children; it is also an important part of the learning process and it is an activity which the child will continue to perform with various degrees of complexity, going from bad jokes to humming songs to writing poetry, throughout his adult life.

3. Social input is incredibly important for behavioral, cognitive, and emotional change. That is where imitation and observational learning come in. Young children absorb an amazing amount through watching and listening to us. You can see it in the 3-year-old girl who is walking around the house wearing her mother's necklace and nightgown. The parent might say, "Please don't wear my nightgown; don't put on my necklace." In other words, children often do as we do, not as we say, and this applies at home and in the classroom. Children are fascinated by us. 
4.  ABSTRACT: The prospective study examines which factors assessed in pregnancy predispose mothers to seeing their newborn crying more as a problem and to more mental health problems in response to excessive baby crying. Ss were 1,798 pregnant women (aged 19-43 yrs) who delivered a living singleton. Data were collected by means of a series of written questionnaires. The duration of the baby crying as well as the maternal reactions to the crying were assessed at a mean time of 1-2 mo following delivery. The maternal reactions were related to several variables assessed at the end of the 1st trimester of pregnancy. Four factors were found to be associated with the reactions of mothers to newborn crying. These are (1) the duration of the crying, (2) a first-born baby, (3) a relatively high maternal age, and (4) a relatively high score on "neuroticism" in mothers. It was concluded that it is possible to indicate to a certain degree which mothers of excessive crying babies are prone to report more impact of the crying or more mental health symptomatology. It might be worthwhile to offer those mothers some extra support in order to try to prevent the situation from becoming worse. (PsycINFO Database Record (c) 2005 APA, all rights reserved)
The School-boy
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 And then the whining school-boy, with his satchel

                                                 And shining morning face, creeping like snail

          Unwillingly to school.

‘Education is an admirable thing, but it is well to remember from time to time that nothing that is worth knowing can be taught.’ Oscar Wilde.

4. The First Day of School 
http://www.chiff.com/a/first-day.htm
The scene is the same all over the world...Adorable little children, dressed in their brand new school clothes, clutching Mommy or Daddy's hand and facing the exciting and terrifying prospect of spending a day in SCHOOL... for the very first time.

How the scene turns out depends on everyone involved. It can either lead to a smiling step into the adventures of education or a terrified child clinging desperately to the safety of familiar necks, arms or any free body parts as a frustrated teacher tries to unwrap the screaming bundle from parents who are feeling incredibly guilty, embarrassed and confused.  

   What can you do to make sure you get the first option and not the second? The truth is that there are no guarantees. No matter what you do, your baby may still have a panic attack at the moment of separation. The good news is that there are steps you can take to get all of you ready for ahead of time... and to deal effectively with the panic if it does happen.

Make It Familiar
The reason kids panic at leaving parents to enter a classroom is the same reason you get butterflies when you have to go on a first date, start a new job, or meet your future in-laws for the first time... it IS scary. It probably goes back to the first humans who learned that a strange environment could be dangerous - who knew what lions and tigers and bears were hiding in unfamiliar territory. Survival demanded that all of the senses be sharp so dangers could be recognized - and escaped - in time. 

That "fight or flight" behavior is strong. It's why there are still humans on earth - it's a good thing. Yet, a small child recognizes the signals as danger. The same feelings that come up when a big dog appears or a scary stranger approaches are coming up in this situation. Past experiences tell your child that the thing to do is get to Mom and Dad for safety. The only way to prevent the "fight or flight" panic response is to make the scene familiar. Most schools will welcome visits from parents and preschoolers in the spring before they start school. Visit the school, meet the teacher, find out which neighborhood kids will be in the same classroom. If you sense that one visit hasn't helped - arrange a second or a third trip. Let your preschooler know that their friends will be there and that they will get to play together after they do their school work. Maybe you could get a couple of the parents to meet you at the school for a pre-classroom hello and a group entry into the foreign classroom. There is comfort in company whether you are 4 or 40!

One thing you should not do is paint a picture of school as a wonderful paradise. The reality is that school is work for kids. It can be fun, but it isn't a day at the beach. Don't promise that they will learn to read or be the smartest child in the classroom. Kids take every word you say as truth and may feel even worse after they spend their first day sitting at a desk. 

Chiff.com Directory Editorial team

5.  Language Acquisition Processes

     As children’s utterances grow longer, they have more opportunity to reveal creative efforts at language learning and use. Ricky’s (27-28 months( negative sentences are good examples of how  an individual child’s language development exhibits both typicality and originality. When children begin to add negative markers to utterances that are two words or longer, the marker is often placed outside the sentence (“No I tired”). Later, the negative marker moves inside the sentence but no and not may be used interchangeably. Ricky exhibited this typical developmental path, but he added a creative twist to it. He began to add an intensifier (with strong stress) to the ends of his negative utterances. One of his most emphatic and (and frequent) means of refusal was to say “No I like it e-der (either)!”  Either quickly became a standard addition to many of his negatives; he began to use it as a final marker even for negatives where no special emphatic force was intended  I was staying with Ricky  one evening  when his parents went out to a movie. 

	G:   Mommy and Daddy went out to dinner, and they are going to the

       movies.

R.   I not going to the movies e-der.


Later he showed me his stuffed animals in a little crib.

	R.   All the animals is sleeping.

      (Taking one out.) No dis sleeping e-der.


Still later that night, when I suggested it was bedtime, the emphatic function returned.

	R.   I play games first.

      No go asleep e-der.


Presaging a construction that would become popular among older segments of the population a few years later , Ricky had another way of making strong negative pronouncements. (One evening( as he was just falling asleep while I was reading a story, he jolted himself awake.

	R.   I close my eyes NOT!


     One area in which Ricky had made remarkably little progress was questions. In English, the standard form for questions requires the use of an auxiliary verb placed at the front of the utterance. This "inverted" form is often preceded by a stage in which children use the auxiliary but do not invert it - for example, "The train can go now?" Ricky asked a great many questions, but he still used only rising sentence-final intonation to mark them. ("Grandma painted that?" "That my juice?" “Me take this flashlight home?") Although he used various forms of the auxiliary verb do in declarative utter​ances ("I did," "They don't fall off the refrigerator"), he did not use them in questions, nor did he use other auxiliary forms such as be or can.

     In a comprehensive investigation of auxiliary verb development, Brian Richards (1990) found that children varied considerably in when and how they learned auxiliary verbs. Ricky's reliance on the simple device of intonation to ask questions despite his overall level of language development confirms that English auxiliary verbs can be a difficult acquisition. One of the reasons that English auxiliary verbs are hard to learn is that they have many irregularities (Shatz and Wilox, 1991). For example, some auxiliaries mark third-person singular (does, has, is) and others do not (e.g., can, may, should).A child who looks for regularity may find all the irregularities of auxiliaries daunting.

The Pitfalls of Overregularization

Ricky's search for regularity led him down several garden paths. His battle with English plurals continued, as he gave up on "mouses" in favor of "mices." He even overmarked a plural he had been using correctly for months, when he said "toyses."

The pattern of moving from a correct usage to an incorrect one as he found new ways to regularize the language also occurred with the pronouns my and mine. Although he had been using them as well as yours errorlessly, he now noticed the -s on yours and misana​lyzed it as a grammatical morpheme. He then began to apply it to the first-person possessive pronoun, saying “mines" on analogy to yours. At dinner one night, Ricky took his analysis one step farther. If "yours" is formed by adding an -s to "your," why not do the same to "my"?

	R:    (Asking about his fork.) That mys?

F:    Yes, that's yours.


Possibly his father's response only reinforced Ricky's belief that pro​nouns in such a construction were marked with -s. In any case, Ricky persisted in drawing on this misanalysis for several months, alternating such usage with correct forms.

No Talk About Grammar

   Interestingly, although Ricky was clearly working on grammatical analysis, he did not talk about it explicitly, even though he could talk about talk. His metalinguistic comments were limited to talk about the sounds of words, names for things, what was said, and who said it, it was not about the forms of language.

 -(1)-are several possible reasons for this limitation on metalin​guistic talk.-(2)- is that Ricky simply didn't have the linguistic skills to ask about forms.-(3)- is also possible that Ricky did not think the forms of language were a reasonable topic of conversation, whereas who talks and what they say clearly was. -(4)- an appropriate conversational topic, the pronunciation of words, too, would rank higher than form, since lack of understanding and misunderstand​ing often occurred because of poor pronunciation and engendered considerable negotiation about what was being said. 

-(5)- of form rarely resulted in misunderstanding. -(6)-, grammatical analysis may have gone on at a different level of processing than the one that made talk about talk possible. -(7)- may not have been aware enough of his own analyses of grammatical forms to comment on them. -(8)- of which of these possibilities accounts for the dearth of metalinguistic comments about grammar, Ricky's behav​ior is typical of 2 year olds. -(9)- about talk is not typically talk about grammar.

Marilyn Shatz. A Toddler’s Life. Becoming a Person. Oxford University Press, 1994, pp. 123-125.

6. Parents or peers are more important in development?

	     lf YOU GREW up in a different part of the world from where your parents grew up, consider this question: Do you sound like your parents, or like the people you grew up with? What about the way you dress, or the music you listen to, or the way you spend your free time? Consider the same question about your children, if they grew up in a different part of the world from where you grew up--or for that matter, even if they didn't. In almost every case, people model themselves after their peers, not their parents.
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 This is Harris’s explanation of the elusive environmental shaper of personality, which she calls Group Socialization theory. It's not all in the genes, but what isn't in the genes isn't from the parents either. Socialization - acquiring the norms and skills necessary to function in society - takes place in the peer group. Children have cultures, too, which absorb parts of the adult culture and also develop values and norms of their own. Children do not spend their waking hours trying to become better and better approximations of adults. They strive to be better and better children, ones that function well in their own society. It is in this crucible that our personalities are formed. 

     What first attracted me to Harris's theory was its ability to explain half - dozen puzzling facts in the part of psychology I work in the most, language. Psycholinguists argue a lot about heredity and environment, but they all equate 'the environment" with "parents.' But many phenomena of children's language development don't fit that equation. In traditional cultures, mothers don't say much to their children until they are old enough to hold up their end of the conversation; the children pick up language from other children. People's accents almost always resemble the accents of their childhood peers, not the accents of their parents. Children of immigrants acquire the language of their adopted homeland perfectly, without a foreign accent, as long as they have access to native speaking peers. They then try to force their parents to switch to the new language, and if they succeed, they may forget the mother tongue entirely. The same is true of hearing children of deaf parents, who learn the spoken language of their community without a hitch. Children thrown together without a common language from the grown-ups will quickly invent one; that is how creole languages, and the signed languages of the deaf, came into being. Now, a particular language like English or Japanese (as opposed to the instinct for language in general) is an example of learned social behavior par excellence. If children cultivate a fine ear for the nuances of their peers' speech, and if they cast their lot with their peers' language over their parents', it suggests that their social antennae are aimed peerward. 

   Studies also confirm what every parent knows, but what no one bothers to reconcile with theories of child development: that whether adolescents smoke, get into scrapes with the law, or commit serious crimes depends far more on what their peers do than on what their parents do. Harris comments on a popular theory that children become delinquents to achieve 'mature status,' that is, adult power and privilege: "if teenagers wanted to be like adults they wouldn’t be shoplifting nail polish from drugstores or hanging off overpasses to spray I LOVE YOU LISA on the arch. If they really aspired to’ mature status’, they would be doing boring adult things like sorting the laundry and figuring out their income taxes." 

Pinker Steven, 2002, The Blank Slate ,The Modem Denial of Human Nature. Penguin/Allen Lane. PART l. (pages 390 - 392) 

Practice Translations
1. Children of three and four can often count sets of objects shown to them, so long as the numbers are quite small. Many can answer questions like: 'If there were two girls in a shop and one more went in, how many girls would be in the shop now?' However,  there was something that most children could not do at all - something that seems to an adult closely similar and little, if at all, more difficult. They could not add one and two. They could add one brick* and two bricks - even without actual bricks to look at and count - but they could not add numbers.

2. Multiple intelligence - Gardner suggested that people's different areas of abilities, or combined abilities forming individual profiles of intelligence, ought to be considered instead of one heterogeneous intelligence. He divided up intelligence into the following areas: bodily-kinaesthetic (e.g., the ability to imitate and create complex physical movement), linguistic, logical-mathematical, musical, and personal (the ability to understand and relate to others). Further, he saw the individual selection as a result of GENETIC programming to respond to certain kinds of stimuli.

3. Schools are not only places of learning but also places for sorting out students and giving further encouragement to those capable of learning the most and the quickest. Given this selective-sorting function of schools, it is little wonder that many students become preoccupied with grades, especially because grades not only largely determine future occupational placement but also are judged indicative of the individual's personal worth.

Rightly or wrongly, students often see teachers as the main gatekeepers in this process of selective sorting and, ironically, accuse teachers of not recognizing and rarely encouraging the same intrinsic aspects of learning that teachers, in their turn, lament that students have come to disregard - that is, feeling that one has learned something of personal value apart from any grade, of seeking to learn more on one's own, or of feeling poised, ready to learn more.

4. Autism has been mystifying scientists for more than half a century. The complex behavioral disorder encompasses a wide range of symptoms, most of which appear before a child turns three. Children with autism are unable to interpret the emotional states of others, failing to recognize anger, sorrow or manipulative intent. Their language skills are often limited, and they find it difficult to initiate or sustain conversations. They also frequently exhibit an intense preoccupation with a single subject, activity or gesture. These behaviors can be incredibly debilitating. How can you be included in a typical classroom if you can’t be dissuaded from banging your head on your desk? How can you make friends if your overriding interest is in calendars?  When children with autism also suffer from mental retardation - as most of them do - the prognosis is even worse. Intensive behavioral therapy improves the outcome for many patients, but their symptoms can make it impossible for them to live independently, even if they have normal lQs.     (Patricia M. Rodier, Scientific American, February 2000, p42)

5. Abstract 

1993-00944-001 Overregularization in language acquisition.

 Marcus,-Gary-F.; Pinker,-Steven; Ullman,-Michael; Hollander,-Michelle; et- al.. Massachusetts Inst. of Technology, USA

Monographs-of-the-Society-for-Research-in-Child-Development. 1992; Vol 57(4) [Serial No 228]: i-182

AB:    Children extend regular grammatical patterns to irregular words, resulting in overregularizations like  comed,  often after a period of correct performance. The authors analyzed 11,521 irregular past tense utterances in the spontaneous speech of 83 children (aged 1 yr 3 mo to 6 yrs 6 mo). Results indicate that (1) overregularization errors are relatively rare, suggesting that there is no qualitative defect in children's grammars that must be unlearned; (2) overregularization occurs at a roughly constant low rate from age 2 into the school-age years, affecting most irregular verbs; and (3) although overregularization errors never predominate, one aspect of their purported  U-shaped development was confirmed quantitatively--an extended period of correct performance precedes the first error. ((c) 1997 APA/PsycINFO, all rights reserved)
The Lover
                                              



And then the lover






Sighing like furnace, with a woeful ballad






       Made to his mistress' eyebrow.  
7. Falling in Love

	There are three phases to falling in love and different hormones are involved at each stage

Events occurring in the brain when we are in love have similarities with mental illness
When we are attracted to somebody, it could be because subconsciously we like their genes

Smell could be as important as looks when it comes to the fanciability factor. We like the look and smell of people who are most like our parents
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Science can help determine whether a relationship will last:
Cupid's chemicals
Flushed cheeks, a racing heart beat and clammy hands are some of the outward signs of being in love. But inside the body there are definite chemical signs that cupid has fired his arrow.

When it comes to love it seems we are at the mercy of our biochemistry. One of the best known researchers in this area is Helen Fisher of Rutgers University in New Jersey. She has proposed that we fall in love in three stages. Each involving a different set of chemicals.

Stage 1: LUST
Lust is driven by the sex hormones testosterone and oestrogen. Testosterone is not confined only to men. It has also been shown to play a major role in the sex drive of women. These hormones as Helen Fisher says "get you out looking for anything".

Stage 2: ATTRACTION
This is the truly love-struck phase. When people fall in love they can think of nothing else. They might even lose their appetite and need less sleep, preferring to spend hours at a time daydreaming about their new lover.

In the attraction stage, a group of neuro-transmitters called 'monoamines' play an important role: 

 -Dopamine - Also activated by cocaine and nicotine

 -Norepinephrine - Otherwise known as adrenalin. Starts us sweating and gets the heart racing

 -Serotonin - One of love's most important chemicals and one that may actually send us temporarily insane 

Stage 3: ATTACHMENT
This is what takes over after the attraction stage, if a relationship is going to last. People couldn't possibly stay in the attraction stage forever, otherwise they'd never get any work done!

Attachment is a longer lasting commitment and is the bond that keeps couples together when they go on to have children. Important in this stage are two hormones released by the nervous system, which are thought to play a role in social attachments:

-Oxytocin - This is released by the hypothalamus gland during child birth and also helps the breast express milk. It helps cement the strong bond between mother and child. It is also released by both sexes during orgasm and it is thought that it promotes bonding when adults are intimate. The theory goes that the more sex a couple has, the deeper their bond becomes.

-Vasopressin - Another important chemical in the long-term commitment stage. It is an important controller of the kidney and its role in long-term relationships was discovered when scientists looked at the prairie vole.

The frisky prairie vole
In prairie vole society, sex is the prelude to a long-term pair bonding of a male and female. Prairie voles indulge in far more sex than is strictly necessary for the purposes of reproduction.

It was thought that the two hormones, vasopressin and oxytocin, released after mating, could forge this bond. In an experiment, male prairie voles were given a drug that suppresses the effect of vasopressin. The bond with their partner deteriorated immediately as they lost their devotion and failed to protect their partner from new suitors.

Looking in their genes
When it comes to choosing a partner, are we at the mercy of our subconscious? Researchers studying the science of attraction draw on evolutionary theory to explain the way humans pick partners.

It is to our advantage to mate with somebody with the best possible genes. These will then be passed on to our children, ensuring that we have healthy kids, who will pass our own genes on for generations to come.

When we look at a potential mate, we are assessing whether we would like our children to have their genes. There are two ways of doing this that are currently being studied, (to find out more click on the links): pheromones and appearance.   http://www.bbc.co.uk/science/hottopics/love/
8. Media may play a role in copycat suicides
NEW YORK, May 12 (Reuters Health) - The media may play an unwitting role in increasing the likelihood that a vulnerable individual may attempt or commit suicide, according to Dr. Madelyn S. Gould, professor of psychiatry and public health at Columbia University's College of Physicians and Surgeons in New York."New studies show that the incidence of 'copycat' and clusters of suicides--which occur most often with adolescents--increases after extensive newspaper or television coverage," Gould said at the Suicide Prevention 2000 symposium held here.

"'Suicide contagion' is real, and there are numerous recent studies that show a correlation with the quantity of certain types of news coverage and incidence of suicides or attempts. Suicide contagion does not occur in individuals without other risk factors, which include pre-existing mood disorder such as depression or bipolar disorder, a family history of suicide, aggressive behavior, substance abuse and impulsivity..

"Imitating a suicide appears to be more likely if a news story provides details on methods, minimizes the influence of mental illnesses, and portrays the victim in heroic or romantic terms," 

Representing a suicide as a mysterious act by an otherwise "healthy" or "high-achieving" person may lead individuals suffering from depression and suicidal thoughts not to seek help. In addition, it may encourage identification with the suicide victim, which also seems to increase the likelihood of suicide in vulnerable individuals.

Recent studies conducted in the US and overseas have shown that decreases in suicide rates occur following the implementation of media guidelines. For example, after Austria adopted guidelines for the press, the number of suicides fell.

The American Suicide Foundation, which sponsored the symposium at which Gould spoke, is trying to develop a partnership with the media to enhance the effectiveness of the reporting of suicide while minimizing the risk of copycat acts. Working with the media, the foundation hopes to minimize harm while not infringing upon free speech.

One positive step journalists can take is to state that suicide "is most often a fatal complication of different types of mental illness, many of which are treatable," Gould said.

Another step that can be taken is to exercise care illustrating the victim and relatives to avoid encouraging a pathological identification with the victim, and inadvertently normalize or even glorify the death. "Over 90% of persons who commit suicide have a significant psychiatric problem at the time of their death, most of which have existed for months or years before the suicide" Gould and colleagues are also working to develop a collaboration with pediatricians to alert them to risk factors for suicide in youth.
Vicki Brower. 2000 Reuters Limited. http://www.yspp.org/media/copycat.html
Translation Practice

1. Wise men say only fools rush in
But I cant help falling in love with you
Shall I stay
Would it be a sin
If I cant help falling in love with you

Like a river flows surely to the sea
Darling so it goes
Some things are meant to be
Take my hand, take my whole life too
For I cant help falling in love with you

Like a river flows surely to the sea
Darling so it goes
Some things are meant to be
Take my hand, take my whole life too
For I cant help falling in love with you
For I cant help falling in love with you

(words & music by george weiss - hugo peretti - luigi creatore)

http://www.lyricsfreak.com/e/elvis+presley/cant+help+falling+in+love_20048912.html
2. Teenagers are often permitted to have extremely antisocial behaviour because parents believe it's hormonal and a 'natural' part of adolescence. However, there is evidence to suggest that temper tantrums and other emotional outbursts are not in fact a 'natural' part of adolescence, but an accentuation for some young people's personalities. So, if your child had temper tantrums before the hormonal changes of puberty, then he will probably become worse during adolescence, but if he didn't, he won't necessarily develop them. For some people, being rude to parents is seen as 'natural' and others believe that  teenagers must rebel against their parents. 

3. Scientists are learning about the possible causes of bipolar disorder through several kinds of studies. Most scientists now agree that there is no single cause for bipolar disorder-rather, many factors act together to produce the illness. Because bipolar disorder tends to run in families, researchers have been searching for specific genes. But genes are not the whole story. New brain-imaging techniques allow researchers to take pictures of the living brain at work, to examine its structure and activity, without the need for surgery or other invasive procedures. There is evidence from imaging studies that the brains of people with bipolar disorder may differ from the brains of healthy individuals.

4.. ABSTRACT: The present study examined the relationship between goal orientation, coping with school failure and school achievement.  Two questionnaires, Goal Orientation (Niemivirta, 1996a) and The School Failure Coping Scale (Rijavec & Brdar, 1997), were administered to 1057 high school students (aged from 15 to 17years). The first goal of this study was to explore whether students can be classified in groups according to their goal orientation. The results identified four clusters of students with different achievement profiles: learning oriented, work-avoidance oriented, both performance and learning oriented and both performance and work-avoidance oriented group. Learning oriented group used emotion-focused coping the least frequently while students with combined performance and work avoidance orientation used this kind of coping the most frequently. The second goal was to test the relationship between goal orientation patterns and the adoption of emotion-focused and problem-focused coping strategies, and academic achievement. It was hypothesized that goal orientation could predict school achievement directly and indirectly through coping strategies. Coping strategies were considered as mediators between goal orientation and school achievement. Path analysis demonstrated that direct effects of goal orientation on school achievement were not significant. The relationship between goal orientation and school achievement was mediated by coping strategies. (PsycINFO Database Record (c) 2006 APA, all rights reserved) (journal abstract)

The Soldier

                                                          Then a soldier,

  Full of strange oaths, and bearded like the pard,

  Jealous in honour, sudden and quick in quarrel,

  Seeking the bubble reputation

  Even in the cannon's mouth. 
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9. Aggression

"Aggression" is a familiar term in common parlance, as well as a key concept in the study of human behavior. In conversation, we may use the word "aggressive" to define a person assaulting another, a carnivorous animal seeking prey, even a storm wreaking havoc on the earth it passes. For our purposes, the more narrow definition used in psychology is most appropriate. Aggression is behavior whose intent is to harm another. More specifically, aggression is defined as "any sequence of behavior, the goal response to which is the injury of the person toward whom it is directed.

While the definition of aggression varies somewhat from author to author, I find it helpful to look at theories of aggression by dividing them into three schools: those that consider aggression as an instinct, those that see it as a predictable reaction to defined stimuli, and those that consider it learned behavior. The three schools form a continuum along which, at one end, aggression is seen as a consequence of purely innate factors and, at the other end, of external factors. In fact, much of the debate on aggression might be framed as a more general "nature vs. nurture" debate.

http://www.beyondintractability.org/m/aggression.jsp
10. Demonstrating the Power of Social Situations via a Simulated Prison Experiment

	In 1971, a team of psychologists designed and executed an unusual experiment that used a mock prison setting, with college students role-playing prisoners and guards to test the power of the social situation to determine behavior. The research, known as the Stanford Prison Experiment, has become a classic demonstration of situational power to influence individual attitudes, values and behavior. So extreme, swift and unexpected were the transformations of character in many of the participants that this study -- planned to last two-weeks -- had to be terminated by the sixth day.

Findings

A person-centered analysis of human behavior attributes most behavior change, in positive or negative directions, to internal, dispositional features of individuals. The factors commonly believed to direct behavior are to be found in the operation of genes, temperament, personality traits, personal pathologies and virtues. A situation-centered approach, in contrast, focuses on factors external to the person, to the behavioral context in which individuals are functioning. Although human behavior is almost always a function of the interaction of person and situation, social psychologists have called attention to the attributional biases in much of psychology and among the general public that overestimates the importance of dispositional factors while underestimating situational factors. This "fundamental attribution error" they argue, leads to a misrepresentation of both causal determinants and means for modifying undesirable behavior patterns. Research by social psychologist Stanley Milgram, PhD, (1974; see also Blass, 1999) was one of the earliest demonstrations of the extent to which a large sample of ordinary American citizens could be led to blindly obey unjust authority in delivering extreme levels of shock to an innocent "victim." [See http://www.psychologymatters.org/milgram.html].

The Stanford Prison Experiment extended that analysis to demonstrate the surprisingly profound impact of institutional forces on the behavior of normal, healthy participants. Philip Zimbardo, PhD, and his research team of Craig Haney, Curtis Banks, David Jaffe, and ex convict consultant, Carlo Prescott (Zimbardo, Haney, Banks, & Jaffe, 1973) designed a study that separated the usual dispositional factors among correctional personnel and prisoners from the situational factors that characterize many prisons. They wanted to determine what prison-like settings bring out in people that are not confounded by what people bring into prisons. They sought to discover to what extent the violence and anti-social behaviors often found in prisons can be traced to the "bad apples" that go into prisons or to the "bad barrels" (the prisons themselves) that can corrupt behavior of even ordinary, good people.

The study was conducted this way: College students from all over the United States who answered a city newspaper ad for participants in a study of prison life were personally interviewed, given a battery of personality tests, and completed background surveys that enabled the researchers to pre-select only those who were mentally and physically healthy, normal and well adjusted. They were randomly assigned to role-play either prisoners or guards in the simulated prison setting constructed in the basement of Stanford University's Psychology Department. The prison setting was designed as functional simulation of the central features present in the psychology of imprisonment (Zimbardo, Maslach, & Haney, 1999). A full description of the methodology, chronology of daily events and transformations of human character that were revealed by this research can be found at http://www.prisonexperiment.org.

The major results of the study can be summarized as: many of the normal, healthy mock prisoners suffered such intense emotional stress reactions that they had to be released in a matter of days; most of the other prisoners acted like zombies totally obeying the demeaning orders of the guards; the distress of the prisoners was caused by their sense of powerlessness induced by the guards who began acting in cruel, dehumanizing and even sadistic ways. The study was terminated prematurely because it was getting out of control in the extent of degrading actions being perpetrated by the guards against the prisoners - all of whom had been normal, healthy, ordinary young college students less than a week before. 

Significance

The Stanford Prison Experiment has become one of psychology's most dramatic illustrations of how good people can be transformed into perpetrators of evil, and healthy people can begin to experience pathological reactions - traceable to situational forces. Its messages have been carried in many textbooks in the social sciences, in classroom lectures across many nations, and in popular media renditions. Its web site has gotten over 15 million unique page views in the past four years, and more than a million a week in the weeks following the expose of the abuse of Iraqi prisoners by American Military Police army reservists in Abu Ghraib Prison.

Practical Application

The lessons of the Stanford Prison Experiment have gone well beyond the classroom (Haney & Zimbardo, 1998). Zimbardo was invited to give testimony to a Congressional Committee investigating the causes of prison riots (Zimbardo, 1971), and to a Senate Judiciary Committee on crime and prisons focused on detention of juveniles (Zimbardo, 1974). Its chair, Senator Birch Bayh, prepared a new law for federal prisons requiring juveniles in pre-trial detention to be housed separately from adult inmates (to prevent their being abused), based on the abuse reported in the Stanford Prison Experiment of its juveniles in the pre-trial detention facility of the Stanford jail.

The eerily direct parallels between the sadistic acts perpetrator by the Stanford Prison Experiment guard and the Abu Prison guards, as well as the conclusions about situational forces dominating dispositional aspects of the guards' abusive behavior have propelled this research into the national dialogue. It is seen as a relevant contribution to understanding the multiple situational causes of such aberrant behavior. The situational analysis of the Stanford Prison Experiment redirects the search for blame from an exclusive focus on the character of an alleged "few bad apples" to systemic abuses that were inherent in the "bad barrel" of that corrupting prison environment. 

http://www.apa.org/pubinfo/prisonerabuse.html


11. Violent Video Games
By James Sturcke
http://www.guardian.co.uk/print/0,,330641495-104770,00.html
It is widely disputed whether violent video games can trigger violent behaviour among those who play them. 

   After the murder of James Bulger in 1993 there were various calls for the banning of "video nasties". At the time MPs called for certain films to be banned. 

   There was a similar outcry after the Columbine school shooting, when Eric Harris and Dylan Klebold murdered 12 students and a teacher and wounded 23 others before shooting themselves at the high school in Littleton, Colorado, in April 1999. They were known to enjoy playing Doom, a game licensed by the US military to train soldiers to kill.
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    Yet, in 2005, the BBFC said there was no evidence directly linking playing of games with violent behaviour. A government study last year also downplayed the link between video games and violence. But some disagree, including Craig Anderson, a psychologist at Iowa State University, who has published a succession of studies making such a link as well as guidance for worried parents.

   "Violent video games are significantly associated with increased aggressive behaviour," he said. "High levels of violent video game exposure have been linked to delinquency, fighting at school and violent criminal behaviour." 

Guardian Unlimited © Guardian News and Media Limited 2007

Translation practice

1. Violence is the act of purposefully hurting someone. And it's a major issue facing today's young adults. One in 12 high schoolers is threatened or injured with a weapon each year. If you're between the ages of 12 and 24, you face the highest risk of being the victim of violence. 

At the same time, statistics show that by the early 1990's the incidence of violence caused by young people reached unparalleled levels in American society. There is no single explanation for the overall rise in youth violence. Many different factors cause violent behavior. The more these factors are present in your life, the more likely you are to commit an act of violence.

2.  The word mobbing is preferred to bullying in continental Europe and in those situations where a target is selected and bullied (mobbed) by a group of people rather than by one individual. However, every group has a ringleader. If this ringleader is an extrovert it will be obvious who is coercing group members into mobbing the selected target. If the ringleader is an introvert type, he or she is likely to be in the background coercing and manipulating group members into mobbing the selected target; introvert ringleaders are much more dangerous than extrovert ringleaders.

3.  THE AFTERMATH of childhood abuse can manifest itself at any age in a variety of ways. Internally it can appear as depression, anxiety, suicidal thoughts or posttraumatic stress; it can also be expressed outwardly as aggression, impulsiveness, delinquency, hyperactivity or substance abuse. One of the more perplexing psychiatric conditions that is strongly associated with early ill-treatment is borderline personality disorder. Someone with this dysfunction characteristically sees others in black-and-white terms, often first putting a person on a pedestal, then vilifying the same person after some perceived slight or betrayal. Those afflicted are also prone to volcanic outbursts of anger and transient episodes of paranoia or psychosis. They typically have a history of intense, unstable relationships, feel empty or unsure of their identity, commonly try to escape through substance abuse, and experience self-destructive or suicidal impulses. 

The Justice

And then the justice,

In fair round belly with good capon lin'd,

With eyes severe, and beard of formal cut,

Full of wise saws and modern instances;

                                                                                                                             And so he plays his part.

12. Increasing Eyewitness Accuracy in the Lineup Procedure is all in how you ask the question

Identifying the true criminal from a lineup of suspects is a classic police technique that too often leads to inaccurate arrests and convictions. Psychological research has suggested ways to improve the accuracy and fairness of this technique.

Findings

Lining up suspects behind a one-way mirror and allowing eyewitnesses to choose which one is the real perpetrator is standard police procedure. Yet DNA evidence has repeatedly revealed the limitations of this technique: many prison inmates whose convictions hinged on eyewitness identification were later proven innocent by DNA testing. 

Long before the beginnings of DNA analysis, psychologists Roy Malpass and Patricia Devine doubted eyewitness' accuracy in the lineup procedure. In a clever experiment, they staged a crime in the middle of a lecture, during which a male "vandal" (who was actually hired by the researchers) entered the lecture hall, exchanged heated words with the instructor, and knocked over a rack of machines. The audience was then asked to participate in a lineup to identify the vandal. Results showed that witnesses made more or less accurate identifications in the lineup procedure, depending on the instructions the researchers gave them. The differences between the two sets of instructions were subtle: one set implied that the witness had to choose between the suspects in the lineup, while the other set implied that the witness did not have to make a choice. The researchers also made their experiment more sophisticated by including the real "criminal" in the lineup only half the time.

When witnesses thought they had to choose, they more frequently damned the wrong suspect. When witnesses thought they did not have to choose, however, they rarely made false identifications. When it came to identifying the correct 'bad guy," witnesses who were not induced to choose were just as accurate as were subjects who were induced to choose. Malpass and Devine therefore concluded that simply telling witnesses that they don't have to choose one of the suspects in the lineup causes them to make fewer false identifications, and does not hinder witnesses' ability to make accurate identifications. 

Significance

Although inaccurate eyewitness testimonies are a notorious source of injustice in the American legal system, they are still regarded as among the strongest forms of evidence. Malpass and Devine's research simultaneously pointed out problems with relying on this evidence and suggested a way to improve its quality. 

Practical Application 

Malpass and Devine's study on faulty eyewitness testimony was among the first conducted on this topic, along with studies by Brian Cutler, Elizabeth Loftus, and Gary Wells. In response to these and other researchers' findings, former United States Attorney General Janet Reno ordered the formation of a panel of experts to suggest how the justice system could improve eyewitness testimonies. This group was known as the Technical Working Group for Eyewitness Evidence (TWGEYEE). TWGEYEE established the first set of uniform practices for the collection and preservation of accurate and unbiased eyewitness evidence. These practices are outlined in the document, "Eyewitness evidence: A guide for law enforcement" (1999), http://www.ncjrs.org/pdffiles1/nij/178240.pdf.
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13. Conflict in Organizations        

  [image: image6.jpg]



  Despite the developments in industrial democracy, and despite the efforts of social scientists and enlightened managers to create harmony, there is still a great deal of conflict in industry. The main conflict is between employers, or managers, and 'workers' represented by trade unions. This conflict is most visible in the form of strikes; there are also go-slows, working to rule, overtime bans, while absenteeism, lateness and labour turnover can be seen as further manifestations of conflict. 

   Many social scientists think that all this is unnecessary, and point to the common interests of those involved - both sides want to keep the firm in business, and therefore to compete successfully with other firms; both sides want to keep efficient workers with the firm. For these reasons some social scientists think that it would be better if workers could participate more directly in decision -taking in the firm, in some form of 'industrial democracy' . It is hoped that by further application of participation, better social skills, more equitable incentives, and the rest, conflict will not occur. However, Karl Marx and others have pointed to an underlying conflict between employers and workers; for example, workers are paid less, and are laid off, when such action is econom​ically advantageous to the firm. 

  The system of trade union representation and bargaining itself perpetuates the idea that there are ‘two sides’ in industry, despite the fact that managers are usually salaried employees themselves, and the fact that a large proportion of employees occupy intermediate positions. 

    Some industrial sociologists have argued that conflict is inevitable and proper because of the different goals and points of view of the two sides (Fox, 1973). It has also been maintained that conflict has some positive functions in defining the opposing groups and helping the organization adjust to change, although it does need to be 'regulated' (Dahrendorf. 1959). 

(1) The causes of conflict.  

Strikes, stoppages and other manifesta​tions of conflict have causes at different levels - the frustration of individuals, the influence of leaders, the failures of ​management and the processes of inter-group behaviour. Strikes are usually triggered by an event - when management is thought to have broken an agreement, a new worker is employed in a situation where there is fear of redundancy, a possible hazard is created when equipment is not supplied, a worker or group is thought to have been treated unfairly, etc. But this will only lead 
to a strike if other processes such as frustrations over pay, are also present. 

(a) Low pay.  Most strikes are about pay, so it must be an important factor. On the other hand, striking over pay may simply be a ritualized way of expressing a range of less obvious discontents. In fact there are more strikes during economic booms and high employment when unions have most power (Knowles, 1952). However, if pay is felt to be inequitably low in comparison with other groups, this is a threat to identity and self-esteem, and may well evoke an aggressive response. 

 (b) Low job satisfaction. There is little correlation between union membership and job satisfaction, although there is between union membership and job commitment. And there are more strikes among skilled workers, whose job satisfaction is above average. It is quite possible, however, that frustration or very low job satisfaction is a factor in strikes, although it is clearly not the only or even the main factor, since most discontented workers do not strike. 

(c) Trade union leaders. It is widely believed (by management) that trade union leaders are the main cause of strikes. In one study it ​was found that 14 per cent of union members and 54 per cent of ​managers thought that labour trouble was caused by outside union organizers (Bass, 1965). The two sides also differ in the extent to which they see managers and union officials as honest, fair, trustworthy, co-operative. etc. 

(d) Management. There are great differences in the frequency of strikes between plants in the same industry. From 1976-8 in Britain 4 per cent of manufacturing plants had 49 per cent of strikes (Brown. 1981). There are also more strikes in larger plants. At least some of this is probably due to failure of managers to communicate, inform, consult, persuade, and to meet the needs of employees. Different managerial interventions can produce a fall in the number of disruptions. 

(e) Inter-group conflict. There is often conflict between groups not only because of real conflicts of interest, but also because of in-group versus out-group hostilities. Each side exaggerates the differences between them, especially in cohesive groups and rejects the other group accordingly. This is worse when there is little communication between the two groups. 

2. The development of strikes. 

How does frustration, or whatever is the underlying cause, become translated into a strike? There is usually a triggering event. The whole affair can be seen as a social process to which both sides contribute. Van de Vliert (1984) described the processes of escalation involved in a strike, such as attacking the other side, withdrawing from interaction, extending the issues involved and looking for allies.

 (3) Resolving and preventing conflicts. 

From the radical point of view, the desired outcome is a change of ownership followed by 

workers' control. Management may make structural concessions short of this, such as changes in pay, hours or conditions of work. Conflicts may also be resolved by making 'psychological' changes, such as increased contact between management and workers, sharing information, and better social skills, all of which lead to changed perceptions by workers and increased trust. 

   Conflict can be resolved by negotiation between management and unions or at joint consultative committees. There are various strategies which are helpful in resolving conflicts, such as 'integrative bargaining', and sometimes a third party is brought in to mediate. 

   Michael Argyle. The Social Psychology of Work. 2nd edition, Penguin Books, 1989, pp. 215-219. 

14. The big 5 in Business

As a result of the growing world competition and globalization of our business environment at the end of the 20th century and the beginning of the 21st century, organizations are becoming more and more international in their orientation. Increasingly, employees are sent abroad for shorter or longer periods of time and also in the local business environment employees are confronted with colleagues, clients, and customers from different cultural backgrounds.

Operating effectively in an intercultural context seems to require specific skills, traits, and abilities. Not surprisingly, methods for selection and assessment are increasingly affected by these globalization tendencies. Until recently, selection of international employees has suffered from two major pitfalls* ( pitfall = mistake that can easily be made).First, many companies select high performers from their local firm for international assignments, assuming that their success will translate into the foreign work environment. However, the skills, traits, and abilities related to success in the local firm may not be the ones that are crucial to success in an international context. Second, companies seem to focus primarily on the required technical competencies, whereas research has clearly revealed support for the importance of psychological dimensions and psychosocial competencies. Some of these studies have been conducted within the five personality dimensions that seem relevant to multicultural effectiveness.

     The first dimension is Cultural Empathy. Ruben (1976) defines Cultural Empathy as the capacity to clearly project an interest in others, as well as to obtain and to reflect a reasonably complete and accurate sense of another's thoughts, feelings, and/or experiences. In other words, this dimension points to the ability to empathize with the feelings, thoughts and behaviors of members of different cultural groups. 

The second relevant dimension is Open-Mindedness, referring to an open and unprejudiced attitude toward outgroup members and towards different cultural norms and values. 

The third dimension is Social Initiative, defined as a tendency to actively approach social situations and to take the initiative. A related construct is Extraversion, indicating talkativeness, sociability, assertiveness, and high energy, which several researchers argue to be important for multicultural success. The key here seems to take actions rather than to wait and see.

     Emotional Stability refers to a tendency to remain calm in stressful situations versus a tendency to show strong emotional reactions under stressful circumstances.

Flexibility as the fifth dimension of multicultural effectiveness has been discussed as important by a number of authors. In intercultural situations people need to be able to switch easily from one strategy to another, because familiar ways of handling things may not longer work. Moreover, they should not be afraid of new and unknown situations but instead feel attracted to them, seeing them as a challenge rather than as a threat.
Translation Practice

1. Anthropologist Lionel Tiger described optimism as " an attitude associated with an expectation about the social or material future". Psychologists Carver, Scheier , and their colleagues have studied the effects of optimism, described as a generalized expectation that good things will happen and that bad things will not. In other words, optimism is an individual's belief about the likelihood of obtaining positive outcomes in the future. According to their self-regulatory model of behavior, being optimistic (i.e, having positive expectancies) increases the likelihood that an individual will continue to engage toward achieving his or her goal, whereas those individuals with more pessimistic beliefs will be more likely to disengage from their goals. 

2. General emotional disturbance is lower for those at work than for all categories of unemployed, included the pensioners. A good measure of psychological distress is the General Health Questionnaire (GHQ). This questionnaire was used to find out whether unemployment caused mental ill heath or vice versa. The questionnaire was administered to more than 2,000 school-leavers. GHQ scores were obtained before they left school, and again one or two years afterwards. Results showed that GHQ scores of those who did not find jobs increased, whereas for those who found jobs they decreased. This kind of longitudinal design shows that unemployment affects mental health.  

3. Psychologists are committed to increasing scientific and professional knowledge of behavior and people's understanding of themselves and others and to the use of such knowledge to improve the condition of individuals, organizations, and society. Psychologists respect and protect civil and human rights and the central importance of freedom of inquiry and expression in research, teaching, and publication. They strive to help the public in developing informed judgments and choices concerning human behavior. In doing so, they perform many roles, such as researcher, educator, diagnostician, therapist, supervisor, consultant, administrator, social interventionist, and expert witness. This Ethics Code provides a common set of principles and standards upon which psychologists build their professional and scientific work.

Pantaloon
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                                                                                                    The sixth age shifts

                                           

 Into the lean and slipper'd pantaloon,

                                        

 With spectacles on nose and pouch on side,

                                            

His youthful hose well sav'd a world too wide

                                           

For his shrunk shank; and his big manly voice,

                                           

Turning again toward childish treble, pipes

                                          

And whistles in his sound.

15. Shattering the Myths of Old Age

“For age is opportunity no less
Than youth itself, though in another dress,
And as the evening twilight fades away,
The sky is filled with stars invisible by day.”
—Henry Wadsworth Longfellow, “Morituri Salutamus,” 1870

What is more important in determining how well we age -- genetics or lifestyle choices?

In their book Successful Aging, authors John W. Rowe, M.D., and Robert L. Kahn, Ph.D., share the results of a 10-year study by the MacArthur Foundation to find out how people can preserve and enhance their mental and physical health in later life. The research shows that the influence of genetics shrinks proportionately as we get older, while social and physical habits become more important to physical and mental health. 

Here are the six greatest myths about aging:

1. MYTH: To be old is to be sick.
FACT: Older Americans are generally healthy.

Even in advanced old age, an overwhelming majority have little functional disability, and the proportion of older Americans who are disabled is going down not up. Only about 5 percent of older people live in nursing homes; the remainder live in the community at large.

Throughout the 20th century there has been a shift in the patterns of sickness in the aging population. In the past, acute, infectious illness dominated. Today, chronic illnesses are far more prevalent. But when you compare 65- to 75-year-old individuals in 1960 with those similarly aged in 1990, there is a dramatic reduction in three important precursors to chronic disease: high blood pressure, high cholesterol levels, and smoking. Also, between 1982 and 1989, there were significant reductions in the prevalence of arthritis, arteriosclerosis, dementia, hypertension, stroke and emphysema, as well as a dramatic decrease in the average number of diseases an older person has at the same time.

2. MYTH: You can't teach an old dog new tricks.
FACT: Research shows that older people can, and do, learn new things - and they learn them well.

The limits of learning and the pace of learning changes, but research on mental function in old age is encouraging, and fears of age-related loss are often exaggerated. Three key factors predict strong mental function in old age - regular physical activity, a strong social support system, and a belief in one's ability to handle what life has to offer.

3. MYTH: The horse is out of the barn.
FACT: It's never too late to benefit from healthy living. 

Many older people believe that there is no point in changing bad habits. They think, for example, that decades of overindulgence in alcohol or fat-laden food, or lack of exercise, has already taken its toll on their body and that the subsequent damage is irreversible. Certainly, it's better to start healthy habits early, but the truth is, it's almost never too late to benefit from healthy living. Not only can we recover much lost function and decrease risk, but in some cases we can actually increase function beyond our prior level.

4. MYTH: The secret to successful aging is to choose your parents wisely.
FACT: Heredity is not as powerful a player as many assume.
For all but the most strongly determined genetic diseases, such as Huntington's disease, environment and lifestyle have a significant impact on the likelihood of actually developing the disorder. This is good news for people with strong family histories of some cancers, heart disease, hypertension, rheumatoid arthritis and many other conditions. We now know that diet, exercise and even medications can delay, or completely eliminate, the emergence of the disease.
5. MYTH: The lights may be on, but the voltage is low.
FACT: Chronological age itself is not the critical factor in sexual activity or physical intimacy.

While sexual activity does tend to decline with age, there are tremendous individual differences in this intimate aspect of life. In part, these differences are determined by cultural norms, health or illness, and the availability of sexual or romantic partners. As in so many other aspects of aging, chronological age itself is not the critical factor in sexual activity or physical intimacy. The basic human need for affectionate physical contact, which is apparent even in newborn infants, persists throughout life. The voltage is never too low for that - in fact, it may help keep the lights on.

6. MYTH: The elderly don't pull their own weight.
FACT: One third of older people work for pay, one third work as volunteers in churches, hospitals and other organizations, and many others provide much-needed assistance to family members, friends and neighbors.

The widespread belief that older people are relatively unproductive in society is wrong and unfair. Our national statistics on productivity, because they focus on paid work, ignore a great deal of productive activity in older people. Millions of older people are ready, willing and able to increase their productivity, both paid and voluntary. In fact, one third of older people work for pay, one third work as volunteers in churches, hospitals and other organizations, and many others provide much-needed assistance to family members, friends and neighbors. It would take three million paid caregivers, working full time, to provide that assistance to sick and disabled people!

http://www.agingresearch.org/living_longer/summer_99/feature/feature.htm
16. Grandmother hypothesis

The grandmother hypothesis is meant to explain why menopause, rare in mammal species, arose in human evolution, and how late life infertility could actually confer an evolutionary advantage. The hypothesis suggests that this is because of risks associated with pregnancy and childbirth and the relative importance of parental investment to the human species. Grandmotherly investment may also be important in the few other animals which experience menopause, such as whales. Kristen Hawkes originated the hypothesis, and C.G. Williams was the first to posit that menopause may be protective. 

Both pregnancy and childbirth are extremely detrimental to the health and longevity of women. Pregnancy increases a woman’s caloric intake requirements and childbirth exposes women, especially older women, to deadly infections. For these reasons physical anthropologists think that older women in primitive times were less productive child bearers than younger women. 

It is conceivable that older mothers that lost their procreative viability were able to spend more of their time helping, protecting and teaching their children and grandchildren. Such an investment of time is referred to by behaviorists as parental investment. Experiments and natural observation have shown that those animals that have had time invested in them by family members, in the form of protection and teaching, are much more likely to live to the age at which they are able to reproduce. 

On average, prehistoric women who experienced menopause may have lived longer lives and were better able to spend time supporting their children and their grandchildren. The progeny of these menopausal women benefited from additional parental investment and were therefore more likely to live to procreate. These progeny also benefited from inheriting their mother’s genes because these genes caused them to experience menopause and have more prosperous progeny of their own. This rationale is used by anthropologists to provide an evolutionary theory of menopause which holds that menopause in modern women is a remnant of a protective adaptation that allowed older females to better focus their maternal resources. 

Retrieved from "http://psychcentral.com/psypsych/Grandmother hypothesis"

17. The Honeymoon Is Over 

AFTER THE VOWS, MARITAL HAPPINESS MAY BE ALL DOWNHILL 

                                                                                                             [image: image8.png]
Sociologists have long firmly held that marital bliss is high in the very early years of marriage, declines with the coming of children and rises in later years when children have left home. Happiness thus follows a U-shaped trajectory over the life of a marriage, as shown in the chart.

This belief derives largely from studies that employ a technique - the cross-section​al survey - unsuited to constantly changing phenomena such as marriage because it measures attitudes at only one point in time. A better method is the longitudinal study, which measures attitudes at several points in the life course. Two newer studies em​ploying the more powerful technique now challenge the traditional U-shaped curve of marital happiness. 

  In the first, a group headed by sociolo​gist Jody Van Laningham, formerly of the University of Nebraska-Lincoln, measured marital happiness using 11 questions, such as "How happy are you with the amount of love and affection you receive?" and "How happy are you with your sexual relation​ship?" Based on the responses, the research​ers created a marital happiness score and calculated a new curve, shown as "Revised Projection A" on the chart. It suggests that happiness declines more or less continuous​ly throughout the lifetimes of married cou​ples. The respondents were interviewed in five waves: during 1980, 1983, 1988, 1992 and 1997. Because 1980 and 1983 were atypical - the divorce rates ran extraordi​narily high - the team calculated a second life-course curve based only on the last three waves. This curve-"Revised Projec​tion B"-suggests a leveling off of marital happiness in later years but provides no sup​port for the U-curve theory.

Another longitudinal study, this one by sociologist Debra Umberson of the Univer​sity of Texas at Austin and her colleagues, confirms the Van Laningham group's find​ing that marital quality declines over time. In addition, this study measured the inde​pendent effect of age - as opposed to dura​tion of marriage - and discovered that the older the spouses, the more likely they are to have a good marriage, perhaps because they are less emotionally reactive in marital conflicts than younger people or because they better appreciate their partner's posi​tive traits. Umberson's team found that al​though parenthood may have a negative ef​fect early in marriage, it exerted a positive influence in later years after children have left. Childless couples tend to have lower ​quality marriages in old age than couples who have children.

Marriage continues to be the choice of an overwhelming majority - 94 percent of living Americans have tried it at least once by age 65. Aside from the immediate eco​nomic and sexual benefits, marriage confers long-term health advantages, including emotional support and a sense of belonging, which buffer against depression. Indeed, economists David G. Blanchflower of Dart​mouth College and Andrew J. Oswald of the University of Warwick in England have calculated the monetary equivalent of mar​riage's effect on mental well-being. They find that being married is the equivalent of making an extra $100,000 a year. The ben​efit is greater for men than women, perhaps because they have weaker social support networks before marriage.

By Rodger Doyle, Scientific American,   MARCH 2006 p.16

Translation Practice

1. A human being would certainly not grow to be seventy or eighty years old if this longevity had no meaning for the species to which he belongs. The afternoon of human life must also have a significance of its own and cannot be merely a pitiful appendage to life's morning. The significance of the morning undoubtedly lies in the development of the individual, our entrenchment in the outer world, the propagation of our kind and the care of our children. This is the obvious purpose of nature. […]. Culture lies beyond the purpose of nature. Could by any chance culture be the meaning and purpose of the second half of life?

2. When I’m sixty-four

When I get older losing my hair 

Many years from now, 

Will you still be sending me a valentine 

Birthday greetings, bottle of wine? 

If I’d been out till quarter to three,

Would you lock the door?

Will you still need me,

Will you still feed me, 

When I’m sixty-four? 

I could be handy mending a fuse, 

When your lights have gone. 

You can knit a sweater by the fireside, 

Sunday mornings, go for a ride. 

Doing the garden, digging the weeds, 

Who could ask for more? Will you still need me, 

Will you still feed me, 

When I’m sixty-four? 

The Beatles (Words and music by Lennon and McCartney)

handy: useful 

fuse: part of an electrical circuit 

weeds: wild plants often found growing in a garden 

3.   Working memory mediates the short-term maintenance of information. Virtually all empirical research on working memory involves investigations of working memory for verbal and visual information. Whereas aging is typically associated with a deficit in working memory for these types of information, recent findings suggestive of relatively well-preserved long-term memory for emotional information in older adults raise questions about working memory for emotional material. This study examined age differences in working memory for emotional versus visual information. Findings demonstrate that, despite an age-related deficit for the latter, working memory for emotion was unimpaired. Further, older adults exhibited superior performance on positive relative to negative emotion trials, whereas their younger counterparts exhibited the opposite pattern.

The Last Scene

                                                                                                           Last scene of all,

                                                                         That ends this strange eventful history,

                                                                         Is second childishness and mere oblivion,

                                                                        Sans teeth, sans eyes, sans taste, sans everything.
18. What place is this?
  Around this time, I was teaching a course called ' Philosophy and Shakespeare', but which was devoted almost entirely to King Lear. It took my students by surprise that I force-marched them through every line before we came to themes and philosophical arguments. I even made them learn the big speeches by heart, as if they were in high school. In retrospect, I taught the course as if I was in the grip of some large fury, at their shallowness and insubstan​tiality, as well as my own. I thought: Once in your lives, you're going to be shown something that leaves you speech​less, something that makes you respect the word as if it were holy. We are going to take these scenes to pieces and at the end of it, you still won't know how it was done. I wanted something very badly from that experience. I would call it redemption, except that I don't believe redemption is possible. 

We would get to Act IV where the mad king, asleep in Cordelia's tent under the surgeon's care, slowly wakes to the sight of his daughter and his trusted Kent. There is nothing in literature, I would say, which describes more accurately the complex processes implicit in the apparently simple act of recognising a human face. The waking king whispers:

Pray, do not mock me:

I am a very foolish fond old man,

Fourscore and upward, not an hour more or less;

To deal plainly,

I fear I am not in my perfect mind.

Methinks I should know you and know this man;

Yet I am doubtful: for I am mainly ignorant

What place this is, and all the skill I have

Remembers not these garments; nor I know not

Where I did lodge last night. Do not laugh at me;

For, as I am a man, I think this lady to be my child … *

  People kept asking me: does she recognise you? As if recognition is simple, binary, yes or no. actually, she was simultaneously aware that she should recognise me and yet sometimes unable to do so. This shows, I would tell my undergraduates, that the visual cortex relays messages which the processing centres are unable to recognise. Vision and recognition must be distinct capacities, as are thinking and knowing.

By this stage, I was all in pieces inside her; name, face, texture of skin, shape of my eyes, all tumbling over and over in the darkness of her mind. Upon occasion, she could catch a piece  of the broken mirror and hold it long enough to know who I was. Then that shard would slip loose and sink back into the shadows and she wouldn’t give a flicker of recognition.

Sometimes she looked sly and knowing. Then I would think, she isn’t forgetting. She is pushing me away. She has locked me out. She means to do this. It was like standing outside the lighted windows of my wife’s house, wishing that she would come out and take me in.

It was as my brother had said: if she failed to recognise you, you ceased to exist. No longer her son, no longer anyone. Acknowledge that I exist. Acknowledge your son.

And she did. Eventually. A delay opened up between vision and recognition. I told my brother  about this and he explained that the processing centres were taking longer and longer to find us. She knew we were there, but she didn't know where. The brain, he said, appears to "have some capacity to re-wire itself, to channel func​tions out of scarred zones into healthy ones. Not all areas of the brain are operative: apparently empty rooms are kept in waiting, ready for emergencies. She hid her mem​ories of me in these rooms in the hope that disease might not find them, my name in one room, the memory of my face in another, the sound of my voice in a small closet at the end of the corridor. But the disease was thorough. It tracked down her memory, room by room, snuffing out each synaptic spark.

Not only was she ceasing to recognise her sons, she was ceasing to recognise herself. Or to say it another way, she could only recognise her sons if she could first recognise herself as our mother.

Look, I would tell my class, the mad king at first does not recognise his daughter, because he does not recognise himself. I never saw a performance of the play which managed to express the relation between losing yourself and losing everyone else. I had to act it out for them myself, in the middle of the class: the way the king pats his own body, running his hand over the hospital garments they have put on him. I would be up there in the middle of a class of undergraduates, patting my old tweed jacket, running my hands across my own arms, and I would see them looking at me, as my children did after the break-up of my marriage, asking themselves: who is this? Why is he like this?

From:  Michael Ignatieff, Scar Tissue, Vintage, London, 1993

19. Alzheimer's 'a second childhood' 


         People with Alzheimer's disease would be happier if they were treated as infants instead of as adults, researchers have said.  They said dementia could indeed be a form of second childhood, after they found that people with the disease lost essential skills in the same order in which they developed them as a child. 

        As Alzheimer's progresses, sufferers find it increasingly difficult and then impossible to perform even the simplest everyday tasks - such as washing, eating and dressing - without supervision.   However, a leading charity has said it may be dangerous to treat people who have lived a full life as children. 

Reverse order 

       Dr Reisberg said researchers at New York University found that Alzheimer's patients lose physical and mental abilities in exactly the opposite order that children gain them.   Eventually, they return to an infant-like state, he said. He compared adults in the advanced stages of Alzheimer's to children under two years old - able to smile but unable to speak or walk.   The researchers labelled the process "retrogenesis".   

       Dr Reisburg said the public sees a correlation between the problems of old age and those of children. 

Literary precedent 

      The researchers noted that Shakespeare talked of "second childishness" in As You Like It and Aristophanes wrote that "old men are children twice over". 

Translation Practice

1. In the Greek tale of Tithonus, a beautiful young man asked Aurora, the goddess of morning, to make him immortal. She does, and he ages continuously. Finally, pitying his never-ending dissolution, she makes him into a grasshopper. Consider medicine's role in the lives of those most likely to die in our culture. Instead of making the oldest of the old into grasshoppers, the medical establishment has produced a population requiring ever greater services with advanced age--including the million or more nursing home residents so disabled that twenty-four hour care is required, and the ten thousand individuals existing in irreversible vegetative states. Old age has increasingly become equated with the dying process. Our cultural gerontophobia derives from our cultural thanatophobia; the myriad of anti-aging products and services are in our youth-oriented culture, in actuality, potions and rituals to avoid death.

2. From Publishers Weekly
Starred Review. Harris's case for an eco-friendly burial is also an argument for a graceful and productive afterlife. Avoiding embalming keeps funeral waste out of our sewers, while burial in a shroud or cardboard coffin saves trees; these approaches can also bring the living back in touch with the cycle of life, he argues. Following in the footsteps of Jessica Mitford (author of The American Way of Death), Harris discusses the ways in which Americans have shifted care of the dead out of the hands and homes of friends and family as he tours various burial options, from the most environmentally intrusive to the least. His graphic description of an embalming offers a sharp contrast to a burial in a biodegradable coffin in a nature reserve, where the decaying body will help restore the environment. Embalming is also expensive ($12,376) compared to burial in an artificial reef (between $995 and $4,995 after the $1,800 cremation). Acknowledging that burial requires a series of difficult decisions in the midst of devastating emotions, this practical, powerful and affirming book succeeds as a survey of burial methods, a collection of true stories and a resource guide. (Jan.) 
Copyright © Reed Business Information, a division of Reed Elsevier Inc. All rights reserved.

http://www.amazon.ca/Grave-Matters-Journey-Through-Industry/dp/0743277686 

3.  With appropriate training in end-of-life issues, psychologists are particularly suited to carry out clinical roles in assessment, intervention, advocacy, and interdisciplinary service delivery. Assessment at the end of life includes several areas such as evaluation of mood and anxiety disorders, pain, family and caregiver interactions, psychological and cognitive functioning, and existential concerns. Psychologists are also well prepared to plan and implement interventions with individuals, family members, and providers. They can treat clinical depression if and when it arises in end-of-life contexts, as well as other mental health problems. Psychologists can provide end-of-life counseling including facilitating emotional expression, helping caregivers to appreciate the psychological dimensions of the suffering involved, and being effective listeners and sounding boards for people who are dying, their families and caregivers, and even their health care providers. Properly trained psychologists can also work effectively with issues of mourning and loss, traumatic stress, and general objectives for care of dying individuals (Weisman, 1972). They can also serve as advocates for good medical care along with other professionals (i.e., nurses, social workers, and chaplains).

4.The OED definition of a ghost is ‘an apparition of a dead person, which is believed to appear or become manifest to the living,' but the kind of haunting that most people claim to experience is at the subtle end, rather than the Scooby Doo floating-sheet end of the spectrum. Evidence of the departed's continu​ing `wide, overwhelming presence', as described in Henry James' classic ghost story The Turn of the Screw, is everywhere, whether in the form of red-breasted birds, or more literally. Harold Owen, naval officer brother of the World War I poet Wilfred, was in his cabin when he `saw' his brother sitting in a chair across the room. Later he learned that Wilfred had been killed in action two weeks prior to his `appearance'.
5. Miser's Final Wish
There was a man who had worked all of his life and had saved all of his money. He was a real miser when it came to his money. He loved money more than just about anything, and just before he died, he said to his wife, "Now listen, when I die, I want you to take all my money and place it in the casket with me. I wanna take my money to the afterlife." 
So he got his wife to promise him with all her heart that when he died, she would put all the money in the casket with him. 
Well, one day he died. He was stretched out in the casket, the wife was sitting there in black next to her closest friend. When they finished the ceremony, just before the undertakers got ready to close the casket, the wife said "Wait just a minute!" she had a shoe box with her, she came over with the box and placed it in the casket. 
Then the undertakers locked the casket down and rolled it away. 
Her friend said, "I hope you weren't crazy enough to put all that money in the casket." 
She said, "Yes, I promised. I'm a good christian, I can't lie. I promised him that I was going to put that money in that casket with him." 
"You mean to tell me you put every cent of his money in the casket with him?" 
"I sure did, " said the wife. "I got it all together, put it into my account and I wrote him a check." 
http://www.thejokeyard.com/funny_stories/misers_final_wish.html
Tables
1 Psychological Disorders

	Agoraphobia
	An anxiety disorder involving the extreme and irrational fear of experiencing a panic attack in a public situation and being unable to escape or get help.

	Anxiety
	An unpleasant emotional state characterized by physical arousal and feelings of tension, apprehension, and worry.

	Anxiety disorders
	A category of psychological disorders in which extreme anxiety is the main diagnostic feature and causes significant disruptions in the person's cognitive, behavioral, or interpersonal functioning.

	Bipolar disorder
	Often called manic depression; a mood disorder involving periods of incapacitating depression alternating with periods of extreme euphoria and excitement.

	Compulsions
	Repetitive behaviors or mental acts that are performed to prevent or reduce anxiety.

	Cyclothymic disorder
	A mood disorder characterized by moderate by frequent mood swings that are not severe enough to qualify as bipolar disorder.

	Delusion
	A falsely held belief that persists in spite of contradictory evidence.

	Dissociative amnesia
	A dissociative disorder involving the partial or total inability to recall important personal information.

	Dissociative disorders
	A category of psychological disorders in which extreme and frequent disruptions of awareness, memory, and personal identity impair the ability to function.

	Dissociative experience
	A break or disruption in consciousness during which awareness, memory, and personal identity become separated or divided.

	Dissociative fugue
	A dissociative disorder involving sudden and unexpected travel away from home, extensive amnesia, and identity confusion.

	Dissociative identity disorder (DID)
	Formerly called multiple personality disorder; a dissociative disorder involving extensive memory disruptions along with the presence of two or more distinct identities or "personalities."

	Dopamine hypothesis
	The view that schizophrenia is related to, and may be caused by, excess activity of the neurotransmitter dopamine in the brain.

	DSM-IV
	Abbreviation for the Diagnostic and Statistical Manual of Mental Disorders, fourth edition; the book published by the American Psychiatric Association that describes the specific symptoms and diagnostic guidelines for different psychological disorders.

	Dysthymic disorder
	A mood disorder involving chronic, low-grade feelings of depression that produce subjective discomfort but do not seriously impair the ability to function.

	Generalized anxiety disorder
	An anxiety disorder characterized by excessive, global, and persistent symptoms of anxiety; also called free-floating anxiety.

	Hallucination
	A false or distorted perception that seems vividly real to the person experiencing it.

	Major depression
	A mood disorder characterized by extreme and persistent feelings of despondency, worthlessness, and hopelessness, causing impaired emotional, cognitive, behavioral, and physical functioning.

	Manic episode
	A sudden, rapidly escalating emotional state characterized by extreme euphoria, excitement, physical energy, and rapid thoughts and speech.

	Mood disorders
	A category of mental disorders in which significant and chronic disruption in mood is the predominant symptom, causing impaired cognitive, behavioral, and physical functioning.

	Negative symptoms
	In schizophrenia, symptoms that reflect defects or deficits in normal functioning and include greatly reduced emotional expressiveness, motivation, and/or speech.

	Obsessions
	Repeated, intrusive, and uncontrollable irrational thoughts or mental images that cause extreme anxiety and distress.

	Obsessive-compulsive disorder
	An anxiety disorder in which the symptoms of anxiety are triggered by intrusive, repetitive thoughts and urges to perform certain actions.

	Panic attack
	A sudden episode of extreme anxiety that rapidly escalates in intensity.

	Panic disorder
	An anxiety disorder in which the person experiences frequent and unexpected panic attacks.

	Phobia
	An irrational fear triggered by a specific object or situation.

	Positive symptoms
	In schizophrenia, symptoms that reflect excesses or distortions of normal functioning and include delusions, hallucinations, and disorganized thoughts and behavior.

	Posttraumatic stress disorder (PTSD)
	An anxiety disorder in which chronic and persistent symptoms of anxiety develop in response to an extreme physical or psychological trauma.

	Psychological disorder (mental disorder)
	A pattern of behavioral and psychological symptoms that causes significant personal distress, impairs the ability to function in one or more important areas of daily life, or both.

	Psychopathology
	The scientific study of the origins, symptoms, and development of psychological disorders.

	Schizophrenia
	A mental disorder in which the ability to function is impaired by severely distorted beliefs, perceptions, and thought processes.

	Seasonal affective disorder (SAD)
	A mood disorder in which episodes of depression typically recur during the fall and winter and remit during the spring and summer.

	Social phobia
	An anxiety disorder involving the extreme and irrational fear of being embarrassed, judged, or scrutinized by others in social situations.

	Specific phobia
	An anxiety disorder characterized by an extreme and irrational fear of a specific object or situation that interferes with the ability to function in daily life.


2 Child Development
	Part 1 Normal Stages of Human Development


(Birth to 5 Years)
This page presents an overview of child development from birth to five years of age.  It is important to keep in mind that the time frames presented are averages and some children may achieve various developmental milestones earlier or later than the average but still be within the normal range.   This information is presented to help parents understand what to expect from their child.   Any questions you may have about your child's development should be shared with his doctor.  
  

Physical and Language
Emotional
Social
Birth to 1 month:
Feedings: 5-8 per day
Sleep: 20 hrs per day
Sensory Capacities: makes basic distinctions in vision, hearing, smelling, tasting, touch, temperature, and perception of pain

Generalized Tension

Helpless
Asocial
Fed by mother
2 to 3 months
Sensory Capacities:  colour  perception, visual exploration, oral exploration.
Sounds: cries, coos, grunts
Motor Ability: control of eye muscles, lifts head when on stomach.

Delight
Distress
Smiles at a Face

Visually fixates at a face, smiles at a face, may be soothed by rocking.
4 to 6 months
Sensory Capacities:  localizes sounds
Sounds:  babbling, makes most vowels and about half of the consonants
Feedings: 3-5 per day
Motor Ability:  control of head and arm movements, purposive grasping, rolls over.

Enjoys being cuddled

Recognizes his mother.  Distinguishes between familiar persons and strangers, no longer smiles indiscriminately.   Expects feeding, dressing, and bathing.
7 to 9 months
Motor Ability:  control of trunk and hands, sits without support, crawls about.

Specific emotional attachment to mother. Protests separation from mother.


Enjoys "peek-a-boo"
10 to 12 months
Motor Ability:  control of legs and feet, stands, creeps, apposition of thumb and fore-finger.
Language:  says one or two words, imitates sounds, responds to simple commands.
Feedings:  3 meals, 2 snacks
Sleep:  12 hours, 2 naps

Anger
Affection
Fear of strangers
Curiosity, exploration

Responsive to own name.  Wave bye-bye.  Plays pat-a-cake, understands "no-no!"  Gives and takes objects.
1 to 1 ½ years
Motor Ability:  creeps up stairs, walks (10-20 min), makes lines on paper with crayon.

Dependent Behavior
Very upset when separated
from mother
Fear of Bath


Obeys limited commands.   Repeats a few words.    Interested in his mirror image.   

Feeds himself.
1 ½ to 2 years
Motor Ability:  runs, kicks a ball, builds 6 cube tower (2yrs) Capable of bowel and bladder control.
Language:  vocabulary of more than 200 words
Sleep: 12 hours at night, 1-2 hr nap

Temper tantrums (1-3yrs)
Resentment of new baby

Does opposite of what he is told (18 months).
2 to 3 years
Motor Ability: jumps off a step, rides a tricycle, uses crayons, builds a 9-10 cube tower.
Language: starts to use short sentences controls and explores world with language,   stuttering may appear briefly.

Fear of separation
Negativistic (2 ½ yrs)
Violent emotions, anger
Differentiates facial expressions of anger, sorrow, and joy. 
Sense of humor (Plays tricks)

Talks, uses "I" "me" "you"  Copies parents' actions. Dependent, clinging, possessive about toys, enjoys playing alongside another child.  Negativism (2 ½ yrs).  Resists parental demands.  Gives orders.   Rigid insistence on sameness of routine.  Inability to make decisions.
3 to 4 years
Motor Ability:  Stands on one leg, jumps up and down, draws a circle and a cross (4 yrs) Self-sufficient in many routines of home life.
Affectionate toward parents.
Pleasure in genital manipulation
Romantic attachment to parent of opposite sex (3 to 5 yrs)
Jealousy of same-sex parent.
Imaginary fears of dark, injury, etc. (3 to 5 years)
Likes to share, uses "we"  Cooperative play with other children, nursery school.  Imitates parents.   Beginning of identification with same-sex parent, practices sex-role activities.  Intense curiosity & interest in other children's bodies.  Imaginary friend.
4 to 5 years
Motor ability:  mature motor control, skips, broad jumps, dresses himself, copies a square and a triangle.
Language: talks clearly, uses adult speech sounds, has mastered basic grammar, relates a story, knows over 2,000 words (5 yrs)

Responsibility and guild
Feels pride in accomplishment

Prefers to play with other children, becomes competitive prefers sex-appropriate activities. 

 




Part 2 General Developmental Sequence


Toddler through Preschool

This page presents typical activities and achievements for children from two to five years of age.    It is important to keep in mind that the time frames presented are averages and some children may achieve various developmental milestones earlier or later than the average but still be within the normal range.   This information is presented to help parents understand what to expect from their child.   Any questions you may have about your child's development should be shared with his doctor or teacher.
	Physical Development
Walks well, goes up and down steps alone, runs, seats self on chair, becoming independent in toileting, uses spoon and fork, imitates circular stroke, turns pages singly, kicks ball, attempts to dress self, builds tower of six cubes.
Emotional Development
Very Self-centered, just beginning a sense of personal identity and belongings, possessive, often negative, often frustrated, no ability to choose between alternatives, enjoys physical affection, resistive to change, becoming independent, more responsive to humor and distraction than discipline or reason.
	AGE 2
 
	Social Development
Solitary play, dependent on adult guidance, plays with dolls, refers to self by name, socially very immature, little concept of others as "people."  May respond to simple direction.


Intellectual Development
Says words, phrases and simple sentences, 272 words, understands simple directions, identifies simple pictures, likes to look at books, short attention span, avoids simple hazards, can do simple form board.

	Physical Development
Runs well, marches, stands on one foot briefly, rides tricycle, imitates cross, feeds self well, puts on shoes and stockings, unbuttons and buttons, build tower of 10 cubes.  Pours from pitcher. 

Emotional Development
Likes to conform, easy going attitude, not so resistive to change, more secure, greater sense of personal identity, beginning to be adventuresome, enjoys music.
	Age 3
 
	Social Development
Parallel play, enjoys being by others, takes turns, knows if he is a boy or girl, enjoys brief group activities requiring no skill, likes to "help" in small ways--responds to verbal guidance.

Intellectual Development
Says short sentences, 896 words, great growth in communication, tells simple stories, uses words as tools of thought, wants to understand environment, answers questions, imaginative, may recite few nursery rhymes

	Physical Development
Skips on one foot, draws "Man", cuts with scissors (not well), can wash and dry face, dress self except ties, standing broad jump, throws ball overhand, high motor drive.

Emotional Development
Seems sure of himself, out-of bounds behavior, often negative, may be defiant, seems to be testing himself out, needs controlled freedom.
	Age 4
	Social Development
Cooperative play, enjoys other children's company, highly social, may play loosely organized group games - tag, duck-duck-goose, talkative, versatile.

Intellectual Development
Uses complete sentences, 1540 words, asks endless questions, learning to generalize, highly imaginative, dramatic, can draw recognizable simple objects.

	Physical Development
Hops and skips, dresses without help, good balance and smoother muscle action, skates, rides wagon and scooter, prints simple letters, handedness established, ties shoes, girls small muscle development about 1 year ahead of boys.

Emotional Development
Self-assured, stable, well-adjusted, home-centered, likes to associate with mother, capable, of some self-criticism, enjoys responsibility.  Likes to follow the rules.
	Age 5
 
	Social Development
Highly cooperative play, has special "friends", highly organized, enjoys simple table games requiring turns and observing rules, "school", feels pride clothes and accomplishments, eager to carry out some responsibility.


Intellectual Development
2,072 words, tells long tales, carries out direction well, reads own name, counts to 10, asks meaning of words, knows colors, beginning to know difference between fact and fiction-lying, interested in environment, city, stores, etc.


http://childdevelopmentinfo.com/development/devsequence.shtml  (1200)
	3 Language Development

Ages and Stages

DEVELOPMENTAL MILESTONES
for receptive and expressive language acquisition Receptive Language
Learning to Listen, and to Understand Language 
Birth 
Language learning starts at birth. Even new babies are aware of the sounds in the environment. They listen to the speech of those close to them, and startle or cry if there is an unexpected noise. Loud noises wake them, and they become "still" in response to new sounds. 
0-3 months 
Astoundingly, between 0-3 months babies learn to turn to you when you speak, and smile when they hear your voice. In fact, they seem to recognise your familiar voice, and will quieten at the sound of it if they are crying. Tiny babies under three months will also stop their activity and attend closely to the sound of an unfamiliar voice. They will often respond to comforting tones whether the voice is familiar or not. 
4-6 months 
Then, some time between 4 to 6 months babies respond to the word "no". They are also responsive to changes in your tone of voice, and to sounds other than speech. For example, they can be fascinated by toys that make sounds, enjoy music and rhythm, and look in an interested or apprehensive way for the source of all sorts of new sounds such as the toaster, birdsong, the clip-clop of horses' hooves or the whirr of machines. 
7-12 months 
The 7 to 12 months period is exciting and fun as the baby now obviously listens when spoken to, turns and looks at your face when called by name, and discovers the fun of games like: "round and round the garden", "peep-oh", "I see" and "pat-a-cake" (These simple games and finger plays will have regional names and variants).  It is in this period that you realise that he or she recognises the names of familiar objects ("Daddy", "car", "eyes", "phone", "key") and begins to respond to requests ("Give it to Granny") and questions ("More juice?"). 
1-2 years 
Now your child points to pictures in a book when you name them, and can point to a few body parts when asked. He or she can also follow simple commands ("Push the bus!") and understand simple questions ("Where's the bunny?"). Your toddler now likes listening to simple stories and enjoys it when you sing songs or say rhymes. This is a stage in which they will want the same story, rhyme or game repeated many times.
2-3 years 
By now your toddler will understand two stage commands ("Get your socks and put them in the basket") and understand contrasting concepts or meanings like hot / cold, stop / go, in / on and nice / yuccy. He or she notices sounds like the telephone or doorbell ringing and may point or become excited, get you to answer, or attempt to answer themselves.
3-4 years 
Your three or four year old understands simple "Who?", "What?" and "Where?" questions, and can hear you when you call from another room. This is an age where hearing difficulties may become evident. If you are in doubt about your child's hearing, see a clinical audiologist. 
4-5 years 
Children in this age range enjoy stories and can answer simple questions about them. He or she hears and understands nearly everything that is said to them at home or at pre-school or day care. Your child's ability to hear properly all the time should not be in doubt. If you are in doubt about your child's hearing, see a clinical audiologist. If you are in doubt about language comprehension, see a speech-language pathologist. 
Expressive Language
Learning to Speak, and to Use Language 
Birth 
Newborn babies make sounds that let others know that they are experiencing pleasure or pain. 
0-3 Months 
Your baby smiles at you when you come into view. He or she repeats the same sound a lot and "coos and goos" when content. Cries "differentiate". That means, the baby uses a different cry for different situations. For example, one cry says "I'm hungry" and another says "I have a pain".
4-6 months 
Gurgling sounds or "vocal play" occur while you are playing with your baby or when they are occupying themselves happily. Babbling really gets going in this age range, and your baby will sometimes sound as though he or she is "talking". This "speech-like" babbling includes many sounds including the bilabial (two lip) sounds "p", "b" and "m". The baby can tell you, using sounds or gestures that they want something, or want you to do something. They can make very "urgent" noises to prompt you into action. 
7-12 months 
The sound of your baby's babbling changes. This is because it now includes more consonants, as well as long and short vowels. He or she uses speech or other sounds (i.e., other than crying) in order to get your attention and hold on to it. And your baby's first words (probably not spoken very clearly) have appeared! ("MaMa", "Doggie", "Night Night", "Bye Bye") 
1-2 years 
Now your baby is accumulating more words as each month passes. he or she will even ask 2-word questions like "Where ball?" "What's that?" "More chippies?" "What that?", and combine two words in other ways to make the Stage 1 Sentence Types ("Birdie go", "No doggie", "More push"). Words are becoming clearer as more initial consonants are used in words. 
2-3 years 
Your two or three year old's vocabulary is exploding! He or she seems to have a word for almost everything. Utterances are usually one, two or three words long and family members can usually understand them. Your toddler may ask for, or draw your attention to something by naming it ("Elephant") or one of its attributes ("Big!") or by commenting ("Wow!").
3-4 years 
Sentences are becoming longer as your child can combine four or more words. They talk about things that have happened away from home, and are interested in talking about pre-school, friends, outings and interesting experiences. Speech is usually fluent and clear and "other people" can understand what your child is saying most of the time. If stuttering occurs, see a speech-language pathologist. Stuttering is not a normal part of learning to talk, and neither is persistent hoarseness. 
4-5 years 
Your child speaks clearly and fluently in an easy-to-listen-to voice. He or she can construct long and detailed sentences ("We went to the zoo but we had to come home early because Josie wasn't feeling well"). He or she can tell a long and involved story sticking to the topic, and using "adult-like" grammar. Most sounds are pronounced correctly, though he or she may lisping  as a four year old, or, at five, still have difficulty with "r", "v" and "th". Your child can communicate easily with familiar adults and with other children. They may tell fantastic "tall stories" and engage strangers in conversation when you are out together. 

Copyright  © 1998  Caroline Bowen Page updated [image: image9.png]



http://members.tripod.com/Caroline_Bowen/devel2.htm


4. Table of emotions.

Here is a deeper list of emotions as described in Parrot (2001), where emotions were categorised into a short tree structure.
	Primary emotion
	Secondary emotion
	Tertiary emotions

	Love
	Affection 
	Adoration, affection, love, fondness, liking, attraction, caring, tenderness, compassion, sentimentality

	
	Lust
	Arousal, desire, lust, passion, infatuation

	
	Longing
	Longing

	Joy
	Cheerfulness
	Amusement, bliss, cheerfulness, gaiety, glee, jolliness, joviality, joy, delight, enjoyment, gladness, happiness, jubilation, elation, satisfaction, ecstasy, euphoria

	
	Zest
	Enthusiasm, zeal, zest, excitement, thrill, exhilaration

	
	Contentment 
	Contentment, pleasure

	
	Pride 
	Pride, triumph

	
	Optimism 
	Eagerness, hope, optimism

	
	Enthrallment 
	Enthrallment, rapture

	
	Relief 
	Relief

	Surprise
	Surprise 
	Amazement, surprise, astonishment

	Anger


	Irritation  
	Aggravation, irritation, agitation, annoyance, grouchiness, grumpiness

	
	Exasperation 
	Exasperation, frustration

	
	Rage 
	Anger, rage, outrage, fury, wrath, hostility, ferocity, bitterness, hate, loathing, scorn, spite, vengefulness, dislike, resentment

	
	Disgust 
	Disgust, revulsion, contempt

	
	Envy 
	Envy, jealousy

	
	Torment 
	Torment

	Sadness
	Suffering 
	Agony, suffering, hurt, anguish

	
	Sadness 
	Depression, despair, hopelessness, gloom, glumness, sadness, unhappiness, grief, sorrow, woe, misery, melancholy

	
	Disappointment 
	Dismay, disappointment, displeasure

	
	Shame 
	Guilt, shame, regret, remorse

	
	Neglect 


	Alienation, isolation, neglect, loneliness, rejection, homesickness, defeat, dejection, insecurity, embarrassment, humiliation, insult

	
	Sympathy 
	Pity, sympathy

	Fear
	Horror 
	Alarm, shock, fear, fright, horror, terror, panic, hysteria, mortification

	
	Nervousness 
	Anxiety, nervousness, tenseness, uneasiness, apprehension, worry, distress, dread


http://changingminds.org/explanations/emotions/basic%20emotions.htm
Additional reading:  The Classics

1. Just how egocentric is the World of a Child?

  In recent years Piaget has collected most of his data by devising tasks for children to do and then observing their behaviour when they deal with the task, questioning them about it, noting what they say. One of the best known of these tasks is concerned with the ability to take account of someone else's point of view in the literal sense - that is to recognize what someone else will see who is looking at the same thing as oneself but from the other side.

   For this task, a three-dimensional object or set of objects is needed. Piaget uses a model of three mountains. (See The Child’s Conception of Space by Piaget and Inhelder). The mountains are distinguished from one another by colour and by such features as snow on one, a house on top of another, a red cross at the summit of the third. 

   The child sits at one side of the table on which this model is placed. The experimenter then produces a little doll and puts the doll at some other position round the table. The problem for the child is: what does the doll see?

    [image: image10.png]


Piaget and Inhelder's mountains' task.

It would clearly be hard for the child to give a verbal description (He sees a house on top of the mountain on his right...' etc.) for that description would have to be of considerable complexity. So in one version of the task the child is given a set of ten pictures of the model taken from different angles, and he is asked to choose the one which shows what the doll sees. In another version he is given three card​board 'mountains' and he is asked to arrange them so that they represent what would be seen in a snapshot taken from the doll's position. Children up to the age of around eight, or even nine, cannot as a rule do this successfully; and there is a powerful tendency among children below the age of six or seven to choose the picture - or build the model - which represents their own point of view - exactly what they themselves see.

   Piaget takes this to indicate that they are unable to 'decentre' in imagination. He points out that in one sense they know perfectly well that the appearance of a thing changes when you walk round it. And yet he maintains that they are bound by what he calls 'the egocentric illusion' as soon as they are called upon to form a mental representation of some view which they have not actually seen.

   Let us consider how children perform on a task which is in some ways very like the 'mountains' task and in other extremely important ways very different.

   This task was devised by Martin Hughes. In its simplest form, it  makes use of two 'walls' intersecting to form a cross, and two small dolls, representing respectively a policeman and a little boy. Seen from above, the lay-out (before the boy doll is put in position) is like this: see Figure 1.

   In the studies which Hughes conducted the policeman was placed initially as in the diagram so that be could see the areas marked B and
D, while the areas A and C were hidden from him by the wall.

   The child was then introduced to the task very carefully, in ways that were designed to give him every chance of understanding the situation fully and grasping what was being asked of him. First, Hughes put the boy doll in section A and asked if the policeman could see the boy there. The question was repeated for sections B, C and D in turn. Next the policeman was placed on the opposite side, facing the wall that divides A from C, and the child was asked to 'hide the doll so that the policeman can't see him'. If the child made any mistakes at these preliminary stages, his error was pointed out to him, and the question was repeated until the correct answer was given. But very few mistakes were made. 

Then the test proper began. And now the task was made more complex. Another policeman was produced and the two were posi​tioned thus:
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Figure 1: 'policemen' task preliminary version 

Figure 2: 'policeman' task: test version.

The child was told to hide the boy from both policemen, a result which could only be achieved by the consideration and co-ordination of two different points of view. This was repeated three times, so that each time a different section was left as the only hiding place.

   The results were dramatic. When thirty children between the ages of 65 three-and-a-half and five years were given this task, 90 per cent of their responses were correct. And even the ten youngest children, whose average age was only three years nine months, achieved a success rate of 88 per cent. Hughes then went on to further trials, using more complex arrange​ments  of walls, with as many as five or six  sections, and  introducing a

third policeman. The three-year-olds had more trouble with this, but they still got over 60 per cent of the trials correct. The four-year-olds could still succeed at the 90-per-cent level.

   It seems to be impossible to reconcile these findings with Piaget's claim that children under the age of seven are very bad at appreciating the point of view of some other person in the literal sense of being unable to figure out what that other person can see. However, though Hughes' findings cannot be reconciled with Piaget's claim, some way must be found of reconciling them with Piaget's findings - for these are not suspect. Research by other investigators has fully confirmed that, if children are given the Piaget 'mountains' task, they do indeed have extreme difficulty with it - but not, it now seems, for the reason Piaget suggests. For what reason, then?

   One must obviously consider the differences between the two tasks  - and these are many. One difference which Hughes noted is that the 'policemen' task, while it certainly involves the co-ordination of points of view, merely requires the child to figure out whether an object will be visible and does not require him to deal with left-right reversals and so on. That is, he must decide what can be seen but not exactly how it will appear. Now it is perfectly clear that the calculation of how some​thing will look from a given position when the scene is fairly complex will give pause to many an adult. But this hardly seems to explain why young children, in tackling the 'mountains' task, so frequently choose their own point of view instead of a different, though wrong, one. When this fact is considered along with Hughes' findings, it is difficult to avoid the conclusion that the children who make 'egocentric' responses to the 'mountains' problem do not fully understand what they are supposed to do.

   By contrast it is quite evident that, in the 'policemen' problem, a situation has been found which makes sense to the child. Hughes was very careful about introducing the tasks in ways that would help the children to understand the nature of the problem, but in fact his precautions were largely unnecessary: the children seemed to grasp the situation at once. We have then to ask why this was so easy for them. Notice that we cannot appeal to direct actual experience: few, if any, of these children had ever tried to hide from a policeman. But we can appeal to the generalization of experience: they know what it is to try to hide. Also they know what it is to be naughty and to want to evade the consequences. So they can easily conceive that a boy might want to hide from a policeman if he had been a bad boy; for in this case it would be the job of the policeman to catch him and the consequences of being caught would be undesirable.

   The point is that the motives and intentions of the characters are entirely comprehensible, even to a child of three. The task requires the child to act in ways which are in line with certain very basic human purposes and interactions (escape and pursuit) - it makes human sense. Thus it is not at all hard to convey to the child what he is supposed to do: he apprehends it instantly. It then turns out that neither is it hard for him to do it. In other words, in this context he shows none of the difficulty in 'decentring' which Piaget ascribes to him.

 (M.Donaldson, Children’s  Minds, Fontana/Collins 1978, pp. 19-24).

2. An Overview of Freud's System

   Freud's views evolved continually throughout his long career. The collective result of his extensive writings was an elaborate system of personality development. Freud described personality in terms of an energy system that seeks an equilibrium of forces. This homeostatic model of human personality was determined by the constant attempt to identify appropriate ways to discharge instinctual energies, which originated in the depths of the unconscious. The structure of personality, according to Freud, consisted of a dynamic interchange of activi​ties energized by forces that  are  present  in  the  person at birth. Freud's homeostatic model was consistent with the prevailing view of nine​teenth-century science, in which the mechanical relations of physical events studied by physics were viewed as the epitome of scientific inquiry. Freud's model for psychoanalysis translated physical stimuli to psychic energies or forces and retained an essentially mechanical description of how such forces interact.

   Freud posited three specific structures of personality - the id, ego, and superego - which he felt were essentially formed by age seven. These structures may be diagrammatically represented in terms of their accessibility to a person's awareness or extent of consciousness, as in Figure   . The id is the most primitive and least accessible structure of personality. As originally described by Freud, the id is pure libido, or psychic energy of an irrational nature and sexual character, which instinctually  determines  unconscious  processes. The  id  is not  in contact with  the environment but rather relates to the other structures of  personality that in turn must mediate between the id's instincts and the external world. Immune from reality and social conventions, the id is guided by the pleasure principle, seeking to gratify instinctual libidinal needs either directly, through a sexual experience, or indirectly by dreaming or fantasizing. The latter, indirect gratification was called the  primary process. The exact object of direct gratification in the pleasure principle is determined by the psychosexual stage of the individual's development, outlined below.

   The division or structure of personality that first is differentiated from the id is the ego, often called the "executive" of personality because of its role in channeling id energies to socially acceptable outlets. The development of the ego occurs between the ages of one and two, when the child initially confronts the environment. The ego is governed by the reality principle; it is aware of environmental demands, and adjusts behavior so that the instinctual pressures of the id are met in acceptable ways. The attainment of specific objects to reduce libidinal energy in socially appropriate ways was called the secondary process.

   The final differentiation of the structures of personality, called the superego, appears by age five. In contrast to the id and ego, which are internal developments of personality, the superego is an external impo​45 imposition. That is, the superego is the incorporation of moral standards perceived by the ego from some agent of authority in the environment, usually an assimilation of the parents' views. Both positive and negative aspects of these standards of behavior are represented in the superego. The positive moral code is the ego ideal, a representation of perfect beha-

vior for the individual to emulate. The conscience embodies the negative aspect of the superego, those activities determined to be taboo. Conduct that violates the dictates of the conscience produces guilt. The superego and id are in direct conflict, leaving the ego to mediate. Thus, the superego imposes a pattern of conduct that results
in some degree of self-control through an internalized system of rewards and punishments.

   The major motivational construct of Freud’s theory of personality was based on instincts, defined as biological forces that release mental energy. The goal of personality is to reduce the energy drive through some activity acceptable to the constraints of the superego. Freud classed inborn instincts into life (eros) and death (thanatos) drives. Life instincts involve self-preservation and include hunger, sex, and thirst. The libido is that specific form of energy through which the life instincts arise in the id. Freud later postulated the death instincts that
are destructive. The death instincts may be directed inward, as in suicide or masochism, or outward, as in hate and aggression.

   With the imperative that personality equilibrium must be maintained by discharging energy in acceptable ways, anxiety played a central role. Essentially, Freud viewed anxiety as a diffused fear in anticipation of  unmet desires and future evils. Given the primitive character of id instincts, it is unlikely that primary goals are ever an acceptable means of drive reduction; rather they are apt to give rise to continual anxiety in personality. Freud described three general forms of anxiety. Reality, or objective, anxiety is a fear of a real environmental danger with an obvious cause; such fear is appropriate and has survival value for the organism. Neurotic anxiety comes about from the fear of potential punishment inherent to the goal of instinctual gratification. It is a fear of punishment for expressing impulsive desires. Finally, Freud posited moral anxiety as the fear of the conscience through guilt or shame. In order to cope with anxiety, the ego develops defense mechanisms, which are elaborate, largely unconscious processes that allow a person to avoid unpleasantness and anxiety-provoking events. For example, a person may avoid confronting anxiety by self-denial, conversion, or projection, or may repress thoughts that are a source of anxiety to the unconscious. Many defense mechanisms are described in the psychoanalytic literature, which generally agrees that while defense mecha​nisms are typical ways of handling anxiety, they must be recognized and controlled by the individual for psychological health.

  Freud placed great emphasis on the development of the child 90 because he was convinced that neurotic disturbances manifested by his adult patients had origins in childhood experiences. He described psychosexual stages that are characterized by different sources of primary gratification determined by the pleasure principle. Freud wrote that a child is essentially autoerotic. The child derives sexual pleasure by the stimulation of various erogenous zones of the body or having the mother provide stimulation. Each stage of psychosexual develop​ment tends to localize specific erogenous areas. In the oral stage the child seeks primary gratification through sucking, biting, and swallowing. Unsatisfied needs at this level result in excessive mouth habits, and Freud believed that optimism, sarcasm, and cynicism were all adult behaviors attributable to incidents at this stage. From oral gratification the child progresses to a stage where anal gratification, associated with processes of elimination, is primary. Freud talked about neat, overly clean, and compulsive adults as not having successfully resolved their anal needs. The anal stage is succeeded by the phallic stage of infantile sexuality (ages three to seven) where the primary source of gratification is attached to the penis for boys, and for girls, according to Freud, whatever symbolically represents a penis. Following the phallic stage the child enters into an asexual latent period until the onset of puberty. However, during these psychosexual stages, the child is also moving through the Oedipal cycle to eventual' adult (that is, what Freud consi​dered appropriate) sexual behavior. At the initial phases of the Oedipal cycle, the young boy has strong sexual desires for his mother. Gradu​ally, this desire is suppressed as the child comes to fear the father and  experiences the neurotic anxiety of castration if the father knew of the boy's desires. The boy then identifies with the father as he moves through the latent period and into the puberty genital stage with a masculine identification. An unresolved Oedipal cycle results in an Oedipus complex, a maladaptive  sexual  outlook. Thus,  Freud viewed homosexual behavior as immature sexuality reflecting unresolved Oedipal urges. Later writers attempted a similar description for girls, termed an Electra cycle. Corresponding complex psychosexual develop​ment in young girls, according to Freud, was complicated by penis envy, the repressed wish to possess masculinity.

    This overview of Freud's detailed and complicated theory reflects many of the difficulties with Freud's evolving system. He had few qualms about modifying his views (as long as he did the changing), but often he did not change the language, so that the same terminology was frequently used in several ways. Nevertheless, the sheer complexity and uniqueness of his system formed a remarkable achievement. Indeed, he often had to invent new terminology to express his thoughts, and these terms have become an accepted part of our vocab​ulary.

(.F. Brennan, History and Systems of Psychology, Prentice Hall. Inc. NJ. 1982, pp. 238-242.)
3. Cognitive Maps

   In the typical experiment a hungry rat is put at the entrance of the maze and wanders about through the various true path segments and blind alleys until he finally comes to the food box and eats. This is repeated (again in the typical experiment) one trial every  24 hours and the animal tends to make fewer and fewer errors (that is, blind-alley entrances) and to take less and less time between start and goal box until finally he is entering no blinds at all and running in a very few seconds from start to goal. The results are usually presented in the form of average curves of blind entrances, or of seconds from start to finish, for groups of rats.

 All students agree as to the facts. They disagree, however, on theory and explanation
   1.  First, there is a school of animal psychologists which believes that the maze behavior of rats is a matter of mere simple stimulus-response connections. Learning, according to them, consists in the strengthening of some of these connections and in the weakening of others, According to this “stimulus-response” school the rat in progressing down the maze is helplessly responding to a succession of external stimuli - sights, sounds, smells, pressures, etc., impinging upon his external sense or​gans - plus internal stimuli coming from the viscera and from the skeletal muscles. These external and internal stimuli call out the walkings, runnings, turnings, retracings, smellings, rearings, and the like which appear. The rat's central nervous system, according to this view, may be likened to a complicated telephone switchboard. There are the incoming calls from sense organs and there are the outgoing messages to muscles. Before the learning of a specific maze, the connecting switches (synapses according to the physiologist) are closed in one set of ways and produce the primarily exploratory responses which appear in the early trials. Learning, according to this view, consists in the respective strengthening and weakening of various of these connections; those connections which result in the animal's going down the true path become relatively more open to the passage of nervous impulses, whereas those which lead him into the blinds become relatively less open.
     2.  Let us now turn to the second main school. This group (and I belong to them) may be called the field theorists. We believe that in the course of learning something like a field map of the environment gets established in the rat's brain. We agree with the other school that the rat in running a maze is exposed to stimuli and is finally led as a result of these stimuli to the responses which actually occur. We feel, however, that  the intervening brain processes are more complicated, more patterned and often, pragmatically speaking, more autonomous than do the stimuli-response psychologists. Although we admit that the rat is bombarded by stimuli, we hold that his nervous system is surprisingly selective as to which of these stimuli it will let in at any given time.

   Secondly, we assert that the central office itself is far more like a map control room than it is like an old-fashioned telephone exchange. The stimuli, which are allowed in, are not connected by just simple one-to-one switches to the outgoing responses. Rather, the incoming impulses are usually worked over and elaborated in the central control room into a tentative, cognitivelike map of the environment. And it is this tentative map, indicating routes and paths and environmental re​lationships, which finally determines what responses, if any, the animal will finally release.

Adapted from: E.C.Tolman, Behavior and Psychological Man, University of California Press, 1961, pp.241-245.

Little Albert experiment

From Wikipedia, the free encyclopedia

Jump to: navigation, search
The Little Albert experiment was an experiment showing empirical evidence of classical conditioning in humans. This study was also an example of stimulus generalization. It was conducted in 1920 by John B. Watson along with his assistant Rosalie Rayner. The study was done at Johns Hopkins University.

John B. Watson, after observing children in the field, was interested in finding support for his notion that the reaction of children, whenever they heard loud noises, was prompted by fear. Furthermore, he reasoned that this fear was innate or due to an unconditioned response. He felt that following the principles of classical conditioning, he could condition a child to fear another distinctive stimulus which normally would not be feared by a child.

Methodology
John Watson and his partner Rayner chose Albert B. from a hospital for this study at the age of nine months. Albert's mother was a wet nurse at the Harriet Lane Home for Invalid Children. "Albert was the son of an employee of the Phipps Clinic at Johns Hopkins University in Baltimore, where Watson and Rayner were conducting their experiments."[1] Before the commencement of the experiment, Little Albert was given a battery of baseline emotional tests; the infant was exposed, briefly and for the first time, to a white rat, a rabbit, a dog, a monkey, masks with and without hair, cotton wool, burning newspapers, etc. During the baseline, Little Albert showed no fear toward any of these items.

Watson and his colleague did not begin to condition Little Albert until approximately two months later, when he was just over 11 months old. The experiment began by placing Albert on a mattress on a table in the middle of a room. A white laboratory rat was placed near Albert and he was allowed to play with it. At this point, the child showed no fear of the rat. He began to reach out to the rat as it roamed around him. In later trials, Watson and Rayner made a loud sound behind Albert's back by striking a suspended steel bar with a hammer when the baby touched the rat. Not surprisingly in these occasions, Little Albert cried and showed fear as he heard the noise. After several such pairings of the two stimuli, Albert was again presented with only the rat. Now, however, he became very distressed as the rat appeared in the room. He cried, turned away from the rat, and tried to move away. Apparently, the baby boy had associated the white rat (original neutral stimulus, now conditioned stimulus) with the loud noise (unconditioned stimulus) and was producing the fearful or emotional response of crying (originally the unconditioned response to the noise, now the conditioned response to the rat).

This experiment lead to the following progression of results:

· Introduction of a loud sound (unconditioned stimulus) resulted in fear (unconditioned response), a natural response.

· Introduction of a rat (neutral stimulus) paired with the loud sound (unconditioned stimulus) resulted in fear (unconditioned response).

· Successive introductions of a rat (conditioned stimulus) resulted in fear (conditioned response). Here, learning occurs.

What was problematic about this experiment was that Little Albert seemed to generalise his response so that when Watson sent a (non-white) rabbit into the room seventeen days after the original experiment, Albert also became distressed. He showed similar reactions when presented with a furry dog, a seal-skin coat, and even when Watson appeared in front of him wearing a Santa Claus mask with white cotton balls as his beard, although Albert did not fear everything with hair.

[edit] Post experiment
Shortly after the series of experiments were performed, Albert was taken from the hospital; therefore, all testing was discontinued for a period of 31 days. Watson and his colleagues had planned to attempt to desensitize Albert and eliminate these fearful reactions (pair the white rat with warm milk which babies love). However, Albert left the hospital on the day these last tests were made, and no desensitizing ever took place, hence the opportunity of developing an experimental technique for removing the Conditioned Emotional Response was denied. Nothing is known of Albert's later life. Watson later stated that he knew the boy would depart one month before the trial ended. Had the opportunity existed, they would have tried several other methods, including:

· Constantly confronting the child with those stimuli which produced the responses, in the hope that habituation would occur.

· Try to "recondition" by feeding him candy or other food just as the animal is shown.

· Buildup "constructive" activities around the object by imitation and putting the hand through the motions of manipulation.

A study on reconditioning a child was conducted several years later by Mary Cover Jones (1924). It was one of the first studies on behavioral therapy. The child was selected to take part in study because s/he had personality characteristics similar to those of Albert B. As author notes:

Peter was 2 years and 10 months old when we began to study him. He was afraid of a white rat, and this fear extended to a rabbit, a fur coat, a feather, cotton wool, etc., but not to wooden blocks and similar toys.

[edit] Critique
A detailed review of the original study and its subsequent misinterpretations by Harris (1979) found that:

Critical reading of Watson and Rayner's (1920) report reveals little evidence either that Albert developed a rat phobia or even that animals consistently evoked his fear (or anxiety) during Watson and Rayner's experiment.
It may be useful for modern learning theorists to see how the Albert study prompted subsequent research [...] but it seems time, finally, to place the Watson and Rayner data in the category of "interesting but uninterpretable" results.

It was also found that most of textbooks "suffer from inaccuracies of various degrees" while referring to Watson and Rayner's study. Texts often misrepresent and maximize the range of Albert's post-conditioning fears.

According to some textbooks, Albert's mother worked in the same building as Watson and didn't know the tests were being conducted. When she found out, she took Albert and moved away, letting no one know of where they were going. To this day, nobody knows who/where "Little Albert" is.[citation needed].

[edit] Ethics
Albert was eight months and twenty six days old at the time of the first test. Because of his young age, the experiment today would be considered, by the American Psychological Association's ethic code (see references), unethical. Since this experiment, and others that pushed the boundaries of experimental ethics, the APA has banned studies considered unethical. Like other experiments that provided groundbreaking insights into the nature of human functioning, researchers have taken the information they gleaned and attempt to apply this information within a less-destructive setting.

By present-day standards, Watson's experiment was unethical for several reasons. Albert's mother was not informed of the experiment. It was performed without her consent.[citation needed] Researchers today are required to obtain fully informed consent from participants or in the case of infants/children, from their parents/guardians before any study can begin.

It is also today considered unethical to evoke responses of fear in a laboratory setting, unless a participant has given informed consent to being intentionally frightened as part of an experiment. Experiments should not cause the participants to suffer unnecessary distress or to be in any way physically harmed. The welfare of the participants must always be the paramount consideration in any form of research, and this especially true with specially protected groups such as children.

Albert's fear was not extinguished because he moved away before systematic desensitization could be administered. It is presumed that, although he still must have had fear conditioned to many various stimuli after moving, he would likely have been desensitized by his natural environments later in life. However, as mentioned above, today's ethical guidelines would never permit this study to be carried out or replicated.

[edit] In popular culture
A similar method of conditioning children appears in Aldous Huxley's 1932 science fiction novel Brave New World. There, children of lower castes are described as conditioned to dislike books and various objects associated with nature, like flowers, in order better to fit into their caste's assigned lifestyle.

Little Albert was featured in a 1919 film by Rayner and Watson.[2]
[edit] Notes
Cover Johnes, M. (1924). A Laboratory Study of Fear: The Case of Peter. Pedagogical Seminary, 31, pp. 308–315.
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